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ABSTRACT 


The main purpose of this study was to examine and discuss 
changes in the perceptions, attitudes, expectations and values of 
_teachers and students in an innovative high school during a period of 
one year. A series of models were adapted and developed in order to 
illustrate one method by which a school can obtain and use feedback 
information for cepa eer cre This study formed part of a larger 
investigation called Project Inquiry whose purpose was to provide 
information feedback to the personnel of the innovative school. 

The variables in this study were measured by instruments that 
were developed, modified, and validated in Alberta schools during the 
past six years. The Staff Data Series and Student Data Series were the 
two main data gathering instruments that were used. 

Data were collected from teachers and students at M. E. LaZzerte 
Composite High School in December 1970 and 1971,. (Data cromeall of the 
teachers present were used in both years. A computer-generated random 
sample was taken from the total student population in 2970. Inpig?t 
the total student population was asked to complete randomly assigned 
sections of the total instruments. 

Significant differences were found in the two sets of data in 
the following areas: 

(1) Teacher perceptions of organizational climate 

(2) Teachers' and students' expectations for the 

role of the high school student 


(3) Student expectations for pupil control 
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(4) Teacher perceptions of satisfaction in relations 

with students 

(5) Student perceptions of satisfaction with various 

aspects of their school organization 

(6) Student value orientations 

(7) Student perceptions of the teacher. 

The staff data indicated that the teachers perceived the principal 
to be lower in production emphasis and thrust in 1971. However the school 
climate appeared to be less open in 1971. Teachers in 1971, expected 
students not to participate, criticize, and challenge as much as in 1970. 
The staff did feel that it was more satisfied with interactions with 
students in 1971. 

Students in 1971 felt that they should not conform to the same 
degree as in 1970. They desired a more custodial atmosphere, and were 
less satisfied with various aspects of the school program in 1971. The 
students were more "now" oriented and wished to rise in status above 
their parents and their peers. They viewed teachers more favorably 
in 1971, and were influenced by school, teachers and parents to a 


greater degree. 
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q CHAPTER ONE 
DEFINITION AND INTRODUCTION TO THE PROBLEM 
INTRODUCTION 


Changes in Canadian society are encouraging educators to attempt 
innovative approaches to teaching and learning in the schools. 
Unfortunately some of these schools revert to a more static traditional 
orientation after a few years of operation. The literature Tent cor 
accounts of modern schools which have begun operations with dynamic, 
innovative zeal, and then, have faded into quiet obscurity never to be 
heard from again. (Ohme, 1972:655) 

Writers of social systems theory suggest that schools do not have 
built in strategies for obtaining information about the vital dynamic 
processes within their organizational structure. These social scientists 
suggest that schools must have some type of information feedback about 
their organizational life in order to maintain their innovative qualities. 

Guba (1971:255) believes that "feedback is critical in monitoring 
experimental projects and providing data relevant to changes in the 
activities of the project." Haller (1970:46) in describing strategies 
for change states that "the notion of feedback derives from conceptualizing 
the school as a goal-directed social system capable of adjusting itself 
to changing conditions."" However, Frymier (1969:36) points out that the 
educational system is an incomplete social system because it lacks an 
important aspect of open social systems - the part which exercises influence 


through corrective feedback to make the system improve and change. 
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Other writers point out the directions to be taken in seeking 
information about the dynamic aspects of the educational organization. 
Sarasan (1971:233) underscores the need for a model to view the 
information which is relevant. In a simple statement he points out two 
important problems to be considered by saying, "one cannot study 
everything and the human observer is far from being a neutral instrument." 
Carl R. Rogers (1967:134) adds some more practical advice when he 
describes a plan for educational change in which research plays an 
important role. He suggests that attempts be made to measure changes 
in attitudes and behavior of individuals, and that organizational 
climate be measured before and after the initiation of the program. 

The need for combining theory and practice in providing feedback 
information is elaborated most extensively by writers such as: Owens 
(1970), Ratsoy and Friesen (1967), Jung and Lippit (1966), and 
Stufflebeam et al (1971). These writers suggest that knowledge about 
the educational organization and scientific knowledge based on research 
must somehow be brought together to provide useful feedback information 
which can be used to help educators make decisions about the educational 
program and the processes involved. The ideas suggested by these writers 
are used more extensively in the development of a theoretical framework 
for viewing information feedback for decision-making in chapter two of 
this thesis. 

In summary then, innovative schools are constantly producing 
information about the varied aspects of their organizational character. 
This information must be gathered, systematized, and fed back into the 


school system in order that the personnel concerned may make decisions 
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about subsequent changes or modifications to the organization in order 


to keep the school responsive to the needs of the society it serves. 
THE PROBLEM 


Statement of the Problem 

The main purpose of this study was to examine and discuss 
changes in the expectations, perceptions, attitudes, and values of 
teachers and students in an innovative high school which is known as 
M. E. LaZerte Composite High School, during the period December 1970 
to December 1971. A series of models were adapted and developed in 
order to illustrate one method by which a school can obtain and use 
feedback information for decision making. This study formed part of a 
larger investigation called Project Inquiry whose purpose was to provide 


information feedback to the personnel of the innovative school. 


Research Questions 


The sub-problems related to the specific concepts examined by 
this study are stated as research questions below: 
1.0 The Tasks of Public Education 
1.1 Are there differences in the rankings by teachers of 
the tasks of public education between 1970 and 197i? 
1.2 Are there differences in the rankings by students 
of the tasks of public education between 1970 and 1971? 


2.0 Organizational Climate 


2.1 Are there significant differences in the degree 
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2.4 


of openness of school climate between 1970 
and 1971 as perceived by teachers? 

Are there significant differences in teacher 
climate perceptions between 1970 and L971 as 
measured by mean scores on the subtests of 
the OCDQ? 

Are there significant differences in the 
degree of openness of school climate between 
1970 and 1971 as perceived by students? 

Are there significant differences in student 
climate perceptions between 1970 and 1971 as 
measured by mean scores on the subtests of 


the OCDQ? 


3.0 The High School Student's Role 


Sere 


Are there significant differences in mean 
scores for the factors associated with the 
high school student's role as perceived by 
teachers in 1970 and 1971? 

Are there significant differences in mean 
scores for the factors associated with the 
high school student's role as perceived by 


students in 1970 and 1971? 


4.0 Pupil Control Ideology 


4.1 Are there significant differences in teacher 


attitudes towards pupil control between 


1970 and 1971? 
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4.2 Are there significant differences in student 
attitudes toward pupil control between 1970 
and 1971? 

5.0 Attitudes Towards Educational Administration 

5.1 Are there significant differences in teacher 
attitudes towards the concept "educational 
administration" between 1970 and 1971? 

5.2 Are there significant differences in student 
attitudes towards the concept "educational 
administration" between 1970 and 1971? 

6.0 Perceptions of Satisfaction 

6.1 Are there significant differences in the 
responses to the items associated with 
satisfaction as perceived by teachers 
in 1970 and 1971? 

6.2 Are there significant differences in the 
responses to the items associated with 
satisfaction as perceived by students 
in 1970 and 1971? 

7.0 Student Values 

7.1 Are there significant differences in the value 
orientations of students in 1970 from the 
value orientations in 1971? 

8.0 Student Political Efficacy 
8.1 Are there significant differences between 


political efficacy mean scores of students 
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in 1970 and 1971? 
9.0 Teacher Ratings 
9.1 Are there significant differences in the 
responses between 1970 and 1971, to the 
items associated with teacher ratings of 
various aspects of the school organization? 
10.0 Student Ratings 

10.1 Are there significant differences in the 
responses between 1970 and 1971, to the 
items associated with student ratings of 
various aspects of their performance? 

11.0 Student Perceptions 

11.1 Are there significant differences between 
1970 and 1971, in the responses to the 
items associated with student perceptions 
of the teacher image? 

11.2 Are there significant differences between 
1970 and 1971, in the responses to the 
items associated with student perceptions 
of their parents, and to their parents' 


perceptions of the school? 


Significance of the Study 


This study is significant in that it provides objective 
information which may be examined by the administration and staff in 
order to make decisions concerning a school's organization and 


development. 
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The present study appears to be unique, in that a search of 
the literature was not rewarded by the discovery of other studies in 
which an attempt was made to synthesize the processes of information 
retrieval, analysis, and discussion, within a series of related 
theoretical models, which suggested an approach by which a school 
could use the information feedback for decision-making. 

Finally it is important to know the relative importance that 
teachers and students place on various aspects of the school organization. 
The results of this study may be used as a starting point in some type 


of meaningful dialogue between the two groups. 


Assumptions 


For the purpose of this study it was assumed that: 

1. The concepts chosen for the study are significant 
in the organizational life of a high school. 

2. The instruments possessed the degree of validity 
and reliability necessary for this study. 

3. The questions were answered accurately and in 
good faith by the respondents in both testing 


periods. 


Delimitations 
This study was delimited in the following ways: 
1. No attempt was made to evaluate the organization 
nor to compare it with any other organization. 
2. No attempt was made to relate the various concepts 


measured. 
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Limitations 


No attempt was made to compare responses between 
students and teachers, nor to examine responses 
within the groups. 

The study was delimited to an examination of 
changes in M. E. LaZerte's students' and teachers' 
attitudes, expectations, perceptions and values 
between 1970 and 1971. 

The study was conducted in one innovative urban 
high school with teachers and students in Grades 


1034 di and 12. 


Some limitations were inherent in the instruments and others 


were due to externally imposed sources. 


1. 


The use of questionnaires to obtain self reports of 
students and teachers may produce data of 
questionable accuracy. 

Problems of faulty perceptions, fatigue, lack of 
awareness of unconcious motives, deliberate and 
unconcious errors reduce the overall reliability 
and validity. 

Some students were away when questionnaires were 
completed. 

The delimitation of the teacher and student sample 
to an innovative high school limits the application 


of the findings to other similar high schools. 





to ontsettmaxe ds 02 botletish eaw Yous SAF 62 


"erofioass bhe ‘einsbosa e'ottsSal .2 6 ot eagaetb “—— 
esulhv fis atokiqzoise ,.enotis3osqus ,esbagyiisn ‘7 
{CGE bhe CGF Asoxead © 

nbdsy evidevonal g$n0 nt bedovboos aaw Ybite emf 1é = -_ 

sebet0 nt eJoobyie bre atsdoaey dsitw Inotton dagis * ee = 

| 181 bee Et (Of <> an P 

~~ 

aaa 

2aento bre esmemeesent sis ct ioe7sdnt syaw ehobees iat! seed y 


-260uree hbeeoqat yilawtetzs of sgh een S- 


to gitaqs7 tle gtaydo 09 ebtivandtieeip Ba seu aft 
to s36b sopbotg van atoibees bns ovebede 7 
Eyer y aldéanokseaup 
20 dael ,sugite: .agotteshiasgq vi fhb?’ Yo ensfdew? if 
bus stayedtist ,eevisox avetonosnau 36 apangr ewe 7 
Yiiiidetlsa Lfsyvsvoe eda saybex s101ns auolorosay 








The study was also limited by the fact that the second 
testing period incorporated grade ten students who were 
not in the school during the inital testing period, and 


grade twelve students who were away in the final one. 


DEFINITION OF TERMS 


The definition of terms used in this study has been compiled 


from the literature dealing with studies which have been conducted in 


this province and elsewhere in Canada and the United States during the 


past ten years. 


a: 


Ze 


Feedback 


Griffiths (1970:228) defines feedback as, "information 
channeled into the system, and results from outcomes 
of system action. It may lead to adjustment of Pee 
conduct in relation to past experience. 

Owens (1970:230) says that feedback, '".... is often 
illustrated as a loop, for it returns to the system 
information which enables it to adjust so as to keep 
the system in a steady state." . 

In this study feedback will refer to the information 
which has been analyzed from the two sets of questionnaires 
which were administered to students and teachers at 
M. E. LaZerte. 

Input-Output Relationships 
This relationship is defined by Griffiths (1970:229) 


as, "the linkage of the initial and terminal states of 
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10 
system action. Output may exceed input, may equal 
input, or may be less than input." 
The inputs and outputs used in this study are 
teachers' and students' attitudes, perceptions, 
expectations and values as measured by the two sets 


of questionnaires in 1970 and 1971 respectively. 


Tasks of Public Education 


Sixteen objectives of education were obtained 
by surveying the educational literature from the 
time of Horace Mann until 1959. These objectives 
are stated in the form of performance tasks and are 
used to ascertain opinion on the priorities of the 


aims of education. 


4. Organizational Climate (School Climate) 


5. 


6. 


Organizational climate refers to one of the six 
categories of the social interaction between principal 
and teachers as measured by the OCDQ. In this thesis 
the term will also be used to refer to the interaction 
between students and teachers. (Marsh, 1970:35). 
Openness 

Openness is defined as an openness score obtained 
by summing the sub-tests esprit and thrust and 
subtracting disengagement. 

Organizational Climate Dimensions 
Organizational climate dimensions are the eight 


dimensions of the social interaction between the 
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principal and the teachers, four of which describe the it 


principal's behavior and four describe the teacher group 
behavior. In this thesis the terms will also be used 
to describe the teacher behavior and student group 
behavior in the classroom situation. 

7. Eight sub-tests of the OCDQ (Owens, 1970:177) 

a. Disengagement refers to the group members 
tendency to be "not with it." This dimension describes 
a group which is "going through the motions." It 
describes a group which is not in gear with the tasks 
at hand. 

b. Hindrance refers to the group members feelings 
that the leader burdens them with routine duties. The 
group members feel that the leader is hindering rather 
than facilitating their work. 

Cu. Esprits refers, to "morale.'' The group members 
feel that their social needs are being satisfied and 
that they are at the same time engaging in a sense of 
accomplishment in their job. 

d. Intimacy refers to the group members enjoyment 
of a friendly social relations with each other. This 
dimension describes a social needs satisfaction which 
is not necessarily associated with task accomplishment. 

e. Aloofness refers to behavior by the leader 
which is formal and impersonal. To maintain this style 


he keeps himself, at least emotionally, at a distance 
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from the group. 

f. Producation Emphasis refers to the behavior 
by the leader characterized by close supervision of 
the group. He is highly directive and plays the role 
of the "straw boss.'' His communication tends to go 
in only one direction and he is not sensitive to 
feedback from the group. 

g. Thrust refers to behavior by the leader which 
is characterized by evident efforts to "move the 


organization." 


Apparently because he does not ask the 
group to give of themselves anymore than he willingly 
gives of himself his behavior though starkly task- 
oriented is viewed favorably by the group. 

h. Consideration refers to the leader's behavior 
which is characterized by an inclination to treat the 


roup "humanely", to try to do a little more for them 
& nd y 


in humane terms. 


Role of the Student 


This is operationally defined as: students 
behavior in relation to: 1) the rules and regulations 
of the school 2) the staff 3) curriculum 4) the peer 


group, and 5) participation in decision-making. 


Role of the Student Factors 


a. Student Conformity refers to compliance with 


the expectations of superiors. 
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b. Student Participation refers to the students 
right to express criticism of institutional policy. 

d. Student Challenge refers to a group attitude 
rather than an individual concern. 


e. Individual Quest refers to learning as an 


inquiry process for the individual. 


Student Control refers to a continuum of student control 


characterized by a humanistic orientation at one end 


and a custodial orientation at the other end. 


Attitudes Towards Administration 


Operationally defined as favorable or unfavorable 
attitudes towards this concept as measured by the 


semantic differential scale. 


Satisfaction 


Bevan (1970:7) defines satisfaction as the 
affective orientations or attitudes on the part | 
of individuals towards work roles they are 
presently occupying. Positive attitudes are 
conceptually equivalent to satisfaction and 
negative attitudes toward the student work role 


are equivalent to dissatisfaction. 


Values 


Walter (1970:8) summarizes the work of many 
researchers when he states: "This concept stresses 
the desirable .... that is what is felt to be right 


and proper for ourselves and for others. This may 


13 
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14 
be something different from that which is generally 


practiced. Also it may indicate something 
different from that desired or preferred according 


. 


to the moment." 


Value Orientations: 


These are operationally defined as factors on 
the Student Values Inventory and are defined as 
follows: 

a. Future Plans refers to a student's future 
orientations in regards to his career and work. 

b. Hedonistic Tone refers to living for 
present pleasures rather than sacrificing through 
self-denial. 

c.  Sociability refers to a disposition towards 
friendliness and a natural inclination to be in 
company with others. 

d. Discipline refers to student acceptance of 
rigid discipline, externally imposed control and 
regulations as leading to development of self-discipline. 

e. Individualism refers to a belief that 
individual freedom and right of self-expression is 
as important as the welfare of the community or 
the group. 

f. Status refers to a desire to improve one's 


status or to rise over one's peers. 
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g. Ambition refers to a desire to improve one's 
position or station in life. 

h. Other Directed refers to another concept 
related to the influence of the group on the 
individual. 

15,5) Political Eriicacy 

The operational definition of this term is related 
to the score obtained on a four point scale which attempts 
to measure the feeling that political and social change is 
possible and that the individual citizen can play a part 


in bringing about this change. (Benoit, 1967:4) 


ORGANIZATION OF THESIS 


In chapter two a theoretical framework will be developed to 
show how knowledge of the educational setting and scientific knowledge 
can be utilized to provide feedback data to the local school or system. 
Chapter two also describes the instruments used in this study and gives 
brief reference to other local research studies which utilized the same 
instruments. 

Chapter three outlines the research methodology and design. 

Chapter four presents the analysis of data and discussion 
of the research findings. 

Chapter five summarizes the research findings, presents 


conclusions, and discusses some implications for theory and practice. 
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CHAPTER TWO 
THEORETICAL AND PRACTICAL ORIENTATION 
INTRODUCTION 


Elected representatives of the community make decisions about 
the allocation of resources for educational institutions, based on the 
current philosophy of education and on the expressed or felt needs of 
the community that is to be served. Once the school is built, the 
decision to modify or to improve it is based on the feedback that the 
educational representatives receive from the school and its community. 

However, within the range of allocated resources, the local 
school administration and school staff have freedom to modify or to 
improve the educational experiences of their clients. Often these 
educators do not have the necessary information that will help to 
suggest the directions to be undertaken in order to improve the existing 
educational practice. This chapter will present models which can help 


administrators to gather and use information about their schools. 


INFORMATION ABOUT EDUCATIONAL ORGANIZATIONS: MODELS 


The Decision-Making Model 


School staffs must make decisions about modifying educational 
practice based on knowledge of 1) what is happening in their schools, 


and 2) what should be happening in terms of the objectives that have 
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been agreed upon. The following model has been adapted from the 


decision-making model developed by Stufflebeam et al (1971:39). 





| OPTIONS 
| vanues | 
IN 
| INFORMATION | 
CHOICE 


LEADS 
TO FURTHER 
FEEDBACK 


EDUCATIONAL IMPROVEMENT 


Figure 2.1 UTILIZATION OF FEEDBACK INFORMATION BY 
DECISION*MAKERS 

This model shown in figure 2.1 indicates that the decision- 
maker not only uses feedback information, but he also is instrumental 
in producing more feedback as a result of his action. 

Decision-makers, in terms of their own values and the options 
available to them make choices for altered action resulting hopefully 
in the improvement of educational experiences for their clients. 
According to Stufflebeam (1971:38) "Choice from among alternatives is 
a crucial element in improvement." Knowing about alternatives implies 
that the decision-maker has information - information about his own 


school, and information about other schools like his own. He must also 
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18 
have some knowledge about educational theory and research which is 
accumulating in universities and school districts. The model discussed 
in the next section outlines how these two factors may be combined into 


a meaningful retrieval of information. 


Information Feedback Model 

There are two sources of information which school staffs may 
look to for feedback concerning their organization's success in meeting 
its objectives. These are: 1) knowledge of the educational setting, 
and 2) knowledge of scientific theory, research, and methodology. 
Ratsoy and Friesen (1967:65) speak of the importance of these two 
sources of information in staff decisions concerning the implementation 
of innovations: 

The staff or administration will arrive at a priority in 

choosing innovations, but the "quality" of this priority 

depends upon the interplay of the total innovation process 
especially to the degree in which knowledge can be 

retrieved from the setting as well as from scientific 

theory, research and methodology. 

The model in figure 2.2, has been adapted from a model which 
was developed by Ratsoy and Friesen (1967:64). In this model the 
decision-maker begins with a quest or search for knowledge about a 
stated problem. As the model shows he may proceed directly to: 1) an 


examination of the local school, or, 2) a review of the body of 


scientific knowledge. 
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SPECIFIC KNOWLEDGE 





ABOUT A SCHOOL 
BASED ON EXPERIENCE AND RESEARCH 







DECISION- 
MAKER 







CLARIFICATION 
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soravorase” 





GENERAL SCIENTIFIC KNOWLEDGE 


BASED ON THEORETICAL AND 
PRACTICAL RESEARCH 





Figure 2.2 INFORMATION FEEDBACK MODEL 


The information which is received from the two sources is called 


feedback. However the decision-maker may seek further clarification 
by by-passing the feedback route as shown by the outside set of arrows 


in figure 2.2. This process may be viewed as a cyclic activity 
proceeding through a series of loops from one source to another before 
This process is a very vital 


being fed back into the organization. 
As mentioned 


one in the organizational health of an innovative school. 


in chapter one, this feedback process with its cyclic features is the 


quality that is missing in most educational institutions. 
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Information Producing System Model 

The model in figure 2.2 suggests that the search for information 
should be a constantly moving process, because the actual information 
that is being produced is changing as the organization exists. The 
model in figure 2.3 suggests some types of information that are being 
produced by an organization such as a school, and it also suggests a 
technique by which this information may be obtained for use in 


decision-making. 


PROCESS 
INPUTS (EDUCATIONAL EXPERIENCE) OUTPUTS 









*PUPILS *PUPILS 
*STAFF *STAFF 
CURRICULUM —> CURRICULUM 
FINANCE a FINANCE 
FACILTIY —- FACILITY 
COMMUNITY COMMUNITY 


rr 


*NOTE: Pupils may be described by their sex, age, attitudes, 
perceptions, feelings, etc. 


Figure 2.3 AN INFORMATION PRODUCING SYSTEM FROM 
STUFFLEBEAM ET AL (1971:125) 
Information in a dynamic organization such as a school is being 
produced continuously. It is being produced as a result of the 


interrelationship between: a) the inputs into the system, and, b) the 
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processes or educational experiences. This interaction or lack of 
interaction results in outputs. The outputs may be larger or smaller 
than the inputs (+,-), or they may be the same (o). An examination 
of the differences or similarities between the inputs and the outputs 
in terms of the processes must be undertaken in order to understand 
fully what is occurring in an innovative school. 

Owens (1970:152) says that in a school the number of inputs 
and outputs is unlimited and the measurement of these qualities is 
constrained only by the creativity and the sensitivity of the person 
doing the measurement, and by the precision of the measuring 
instruments. As the model in figure 2.3 suggests, feedback information 
may be obtained by subtracting or comparing the inputs and outputs. 
This information may then be examined by the decision-makers as 
suggested by the decision-making model in figure 2.1. 

For the purpose of this study the inputs and outputs that are 
examined include: 1) staff and students' attitudes, expectations, 
perceptions, feelings of satisfaction, and, 2) students" values and 


political attitudes. 


INFORMATION ABOUT EDUCATIONAL ORGANIZATIONS: RELATED STUDIES 


Introduction 

Previous research in Canada and particularly in the western 
provinces has focussed upon various aspects of the schools" social 
system. These studies have helped to produce and validate instruments 
which have proven to measure differences in students' and teachers' 


responses when compared to observations and interviews. 
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The variables in this study were measured by instruments that 
were modified, developed and validated in Alberta schools over the 
past six years. These concepts are related to contemporary issues 
which underlie the student and staff relationships in a large innovative 
urban high school. 

The next two sections of this chapter, review some of the most 
recent studies completed at the University of Alberta which have a 
bearing on the instruments used in the current study, and, summarize 
some of the most significant findings of a case study completed at 


M. E. LaZerte Composite High School in March 1971. 


Recent Alberta Studies Which Used the Main Instruments 

Tasks of Public Education. Aucoin (1967) examined the 
perceptions of secondary school principals regarding the relative 
importance of the Tasks of Public Education. He considered that tasks 
were important because the effectiveness of the school is related to 
the way that staff members perceive its goals. 

Pritchard (1970) in studying senior high school vocational 
education programs was concerned with tasks in relation to recent 
cub-backs by the Alberta government in educational spending on the basis 
of priorities in education. 

Organizational Climate. Marsh (1970) used the Organizational 
Climate Description Questionnaire for measuring high school teachers' 
perceptions of their school climate. He also adapted the 0.C.D.Q. to 


measure high school students' perceptions of their school's climate. 
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Marsh though that a study of climate was important because he felt 
that an organization should maintain a favorable social and emotional 
climate and should know how successful it was in terms of the 
perceptions of those involved. 

Role of the High School Student. Deiseach (1969) adapted an 
instrument, that was developed by Bergan and Friesen at the University 
of Alberta, to study the role of the high school student through the 
perceptions of first year University of Alberta students. The 
prevailing climate of unrest and the demands for a greater voice in 
decision-making by high school students prompted this study. 

Pupil Control Ideology. Bevan (1970) used the P.C.I. instrument 
in his study of student satisfaction of various aspects of the school 
organization. The P.C.I. was originally designed by Willower et al 
(1967) to investigate the ideology of public school professional 
personnel. The study of pupil control is important because it is 
related to the school's authority structure, which in turn determines 
the nature of the interaction between staff and students. 

Attitudes Towards Educational Administration. Friesen (1969) 
investigated the perceptions and meanings of educational administration, 
held by first year University of Alberta students. He considered the 
study of attitudes towards educational administration to be important 
at a time when students were becoming dissatisfied with the 
administrative leadership in educational institutions. 

Satisfaction. Two recent studies at the University of Alberta: 
Bevan (1970), and Marsh (1970), studied satisfaction in relation to 


various aspects of their learning environment. Both felt that a high 
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degree of satisfaction with various aspects of the learning situation 
is necessary by both students and staff. 

Values. Cathcart (1967) studied the values of high school 
students in relation to certain personal and social characteristics. 

Walter (1971) studied Indian and non-Indian youth values in 
Northern Alberta Schools. 

Political Efficacy. Benoit (1967) investigated the political 
attitudes of high school students. He felt that teachers should seek 
to understand the teenage subculture if they are to effectively 
communicate with the students. 

Summary. A very brief reference has been made to the most 
recent, relevant and topical studies in Alberta which are related to 
this study. For additional information see Johnson (1972). A perusal 
of each of the references will enlighten the reader in regards to the 
statistical treatment, development of instruments, population samples 


and recommendations for further study. 


Summary of Relevant Findings in Winton's Case-Study of M. E. LaZerte 
Composite High School in March 1971 


In March 1971, Winton (1971) completed a case study of M. E. 
LaZerte Composite High School. A summary of her findings is included 
here in order to provide a brief description of the changes that were 
taking place at M. E. LaZerte in relation to the organization, and 


to the roles of individuals at the school. 


Organizational Changes at M. E. LaZerte during Period 


September 1970 - March 1971. - summarized from Winton (1971:107-111). 


Teacher-advisor concept. In September 1970 advisors were 
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assigned by computer. After January 1971 students were able 
to choose their advisor and the teachers could opt out of this 
role if they were uncomfortable in it. 

Curricular Changes. Learning packages were revised or 
reconstructed in the second term. 

The first part of the year was "chaotic" as teachers 
"scrambled" to prepare programs. Gradually an individualized 
study program evolved beginning with lectures and discussions 
and terminating with student centered learning. 

Resource Centers. There was a gradual evolvement from 
complete openness to a relatively more structured student 
centered approach. 

Changes in Communication. As the year (1970-71) progressed 
roles were more clearly delineated resulting in clearer 
communication patterns. 

Changes Related to Students. More freedom was awarded 
students in the use of resource centers, lounges, smoking areas 
and cafeterias. 

Administrative Changes. Toward the end of the first term 
no detailed duties remained as the principal's responsibility. 
An open door policy towards teachers and students was thus 


enhanced by this development. — 


Proposed Plans for Implementation During the Period 


September 1971 - December 1971. - summarized from Winton (1971:111-114) 


Administrative Plans. More freedom and flexibility for 
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departments to organize programs according to abilities of 
students. 

Curricular Plans. More student choice in selection of 
courses. 

Library Plans. More emphasis on the development of student 
learning aids. | 

Guidance Plans. Plans for the provision of more interaction 


among students, parents, teachers, and administrators. 


Summary of the Effect of the LaZerte Program on Roles 


September 1970 - March 1971. - from Winton (1971:171-172) 

Administration. The principal endeavored to develop a 
non-directive, facilitative role. 

Teachers. Teachers perceived an alteration in their usual 
role. The new role perceived was that of helper, resource 
person, and friend rather than a dispenser of knowledge and a 
disciplinarian. 

Students. Students agreed that a change in role had 
occurred. Many students felt that they had a more active, and 


responsible role in the learning process. 
SUMMARY 


Three major ideas were developed in this chapter. In the first 
section three models were developed and discussed which helped to 
provide information about educational organizations. The second section 


reviewed briefly the major Alberta Studies which had a bearing on the 
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present study. Finally the major findings of a case study were 
summarized to acquaint the reader with the organizational and role 
changes which occurred at M. E. LaZerte during the period September 1970 — 


March 1971. 
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CHAPTER THREE 
RESEARCH METHOD AND DESIGN 
METHODOLOGY 


Data Collection 

The respondents in this study were teachers and students at 
M. E. Lazerte Composite High School in December, 1970 and December, 19/1. 

Forty-five teachers (Table 1) responded to the items on the 
SPE CIDAtS Series Instrument (Appendix B) in 1970, and the same number 
responded again in December, 1971. 

The Student Data Series Instrument (Appendix C) was administered 
to the total student population in December, 1970. No attempt was made 
to administer the instrument to students who were absent. In December, 
1971 the Student Data Series Instrument was divided into five parts and 
administered again to the total student population, each student 
responding to a part of the instrument. A total of 217 usable completed 


instruments were thus obtained. 


Data Processing 


Data were punched on IBM cards for processing by the University 
of Alberta IBM 360 computer. 

A computer program drew a random sample of 250 student responses 
from the total responses in 19/0. 

The data used in this study consisted of four sets of responses: 
45 teachers from 1970 and 1971 respectively, and, 250 and 217 students 


from 1970 and 1971 respectively. 
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Two computer programs developed by the Division of Educational 


Research were used: NONP 09 and ANOV 15. 
STATISTICAL ANALYSIS 


ANOV 15 Program 

The ANOV 15 program was used to test for significant differences 
between mean scores on the factors related to the following numbered 
research questions, which are stated in Chapter One: 2.1, 2.2, eae ott 
Sela ea SIRs bee 7d Epes and the total satisfaction score for 
research question 6.1 and 6.2. The .05 and .O1 level of probability 
were regarded as significant enough to infer a difference between each 


factor studied in 1970 and 1971. 


NONP 09 Program 


The NONP 09 Program was used to obtain: the frequency of 
responses, the percentage calculations in each category of the total 
sample, chi square, and chi square probability levels. This analysis 
helped to provide answers to the following questions from Chapter One: 
Bel oe2 ele l0.d, 11... vandoil.2. 

The items of the T.P.E. Opinionnaire were ranked on the basis 
of the frequency totals associated with each item. The ranked order 
was determined from the number of times acl item was selected among 
the top three in priority. The items which had a large proportion of 
responses were examined to see if they differed in rank order between 


the two years. 
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INSTRUMENTATION 


Introduction 

The two main instruments that have been used in this study are: 
Staff Data Series, and, Student Data Series. These instruments are 
located in Appendix B and Appendix C of this thesis. A classification of 
the sub-instruments according to items which relate to specific factors 
is presented in Appendix A. 

The last section of Chapter Two makes reference to the main 
Alberta studies, conducted over the past few years, which used some of 
these instruments. Chapter One defines the main factors and concepts 
which are involved in this study. 

The following is a brief review of the actual items that make 
up each of the main instruments. 

The Staff Data Series is composed of the following eight categories: 

(1) Demographic and Descriptive Characteristics 

(2) The Task of Public Education 

(3) Organizational Climate 

(4) The Role of the High School Student 

(5) Pupil Control Ideology 

(6) Attitudes Towards Educational Administration 

(7) Satisfaction 

(8) Ratings 

The Student Data Series is composed of the same categories, but 
has four additional ones: 

(1) Values 


(2). Political Efficacy 
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(3) Perception of Parents and 


(4) Perception of Teachers 
STAFF AND STUDENT DATA SERIES 


Demographic and Descriptive Items. Demographic and descriptive 
information about staff and students in each year was obtained and 
tabulated in Tables 1 and 2. In addition personal information data 
about the students was also gathered. This data is shown in Table 3s 
The statistical significance of differences between groups was 


determined using the Chi Square. 


Tasks of Public Education Opinionnaire. This instrument contains a list 
of sixteen priorities of public education which may be interpreted as 
educational objectives or purposes. The items parallel the main 
philosophies of education that have been emphasized during the past 


century, in the United States and Canada. 


Organizational Climate Description Questionnaire. This questionnaire 
contains 64 items to which perceptions of the existing educational 

practice are elicited from the teachers and students. Items have been 
grouped by factor analysis into eight sub-tests. Four of the factors 

relate to characteristics of the group and four relate to the character 
istics of the leader. (Appendix A) The two OCDQ instruments, one for 
teachers’ responses about the total school climate, and a modified version 
for students' responses concerning their classroom climate, elicit responses 


to the items on a four point scale. (Appendices B and C) An openness 
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factor is also isolated from the data, by summing the factors esprit and 


thrust, and subtracting disengagement. 


The Role of the High School Student Questionnaire, This wis a 38 item 


instrument which has five factors, derived by factor analysis. These 
items measure expectations for the students’ role in terms of his 
relationships to: the rules and regulations of the school, the staff, 
the curriculum, the peer group, and student participation in decision- 


making. 


Pupil Control Ideology. The PCI Questionnaire is a 20 item instrument 
which determines the expectations of teachers and students for pupil 
control. Pupil Control Ideology has been conceptualized along a continuum 
ranging from custodialism at one extreme to humanism at the other. The 
instrument produces a total score for pupil control on the basis of 


responses to a five point Likert-type scale. 


Attitudes Towards Educational Administration Questionnaire. This instrument 


is a semantic differential scale which measures the relative agreement or 
disagreement to the list of 20 word pairs which are opposite in meaning. 
The respondent places a mark on a seven point scale indicating his agree- 
ment or disagreement with the concept in terms of each pair of word 
opposites. The magnitude of the score is then interpreted in terms of a 
positive or negative attitude orientation to the concept "educational 


administration." 


Satisfaction. The feelings of satisfaction about various aspects of the 
school environment and organization were obtained by a 10 item Satisfaction 


Scale for teachers, and by a 7 item Scale for students. (Appendix A) A 
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33 
total score was obtained for both instruments by adding the scores on the 
individual items. The individual items for teachers were also examined 
to determine their satisfaction orientations towards specific aspects of 


the school environment and organization. 


Ratings. The instrument which measured teacher ratings of various aspects 
of their organizational life contained seven individual items. (Appendix 
A) Each of these items were examined for differences in the two sets 

of data in 1970 and 1971. Student Ratings of their own performance were 
also examined by statistical means. There were three items which 


considered the students!’ performance. (Appendix A) 


Perceptions. The changes in perceptions of students regarding their 
parents and teachers were examined by the use of the Chi Square. Two 
items measured the students perceptions of his parents and three items 


measured their perceptions of the teacher image. (Appendix A). 


Student Values Inventory. There are 33 items in this instrument. Eight 
factors have been isolated by factor analysis. These relate to the 
students orientation to: the future, the present, relationships with 
other students, discipline, the individual, social position, ambition, 


and, to the group. 


Political Efficacy Scale. This scale measures the students’ belief that 
it is worthwhile to perform one's civic duties in relation to school 
government. Responses to four items on this scale produce a total score 


for political efficacy. (Appendix A) 
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DESCRIPTION OF THE SAMPLE 


The data describing the sample of teachers and students has been 
summarized in Table 1, Table 2, and in Table 3. Chi square levels of 
significance and probability have been included in the tables where 
applicable, in order to further clarify the changes in information which 


may occur. 


Demographic and Descriptive Characteristics of Teachers. 


General demographic and descriptive data concerning teachers is 
shown in Table 1. None of the 7 variables differ significantly. Sex, 
age, training, experience, and position frequency distributions were 
very closely matched in both years. There was a slight change in the 
distributions for Time devoted to helping individual students. There 


seemed to be more time spent in helping individual students in 1971. 
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TABLE 1 


Demographic and Descriptive Characteristics of Teachers 


2 a a a a a aaa 
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1970 1971 


be on Chi Square 
NERO) Gece? Probability 
Characteristics f v4 f yi Level 
en nc ee a 
Ace. i. 25 or Lees 4 8.9 9 20.0 737 
ana SW ie Ye yas) 55.6 19 Le ee 
32C«CS = 45 day 24.4 10 pap hog? 
a. 46.55 2 Lied 4 js wd 
Sex: 1. Male 30 66.7 29 64.4 0.82 
2. Female Lo J355 16 cherie) 
Formal Training: 
1. "2 years or less 2 4.4 a fd 0.88 
2 3 years 4 8.9 2 4.4 
Sr 64 years 16 és oe mee a 40.0 
4. 5 years 12 26./ 12 2607 
5 6 years or more dba oie ~=«C«L 2 ja OS | 
Teaching and/or 
Administrative Experience: 
1. less than 6 years 22 48.9 ae | 48.9 0.99 
2. 6-10 years 14 Shea, ) 4 ba 
3. 11 -— 15 years 4 8.9 5 Cut 
4. 16 - 20 years 2 4.4 2 4.4 
5. more than 20 years 3 buf Z 4.4 
Position: 
1. Administration 5 iby Be 5 es: 0.56 
2. Coordinating ii ae 4. Zad 
3. Teaching 37 S2e2 43a 86.7 
4. Other Z 4.4 0 0.0 
Program: 
1. Matriculation 16 afew) he 38.9 Geaz 
2. Other yar | 62.8 22 6141. 
Time Spent in Helping 
Individual Students: 
1. less than 52 9 20.0 8 18.6 0.33 
2. 6 = 10% 16 35.6 8 L836 
3. 1i6— 157 LL 24.4 a0 3052 
4. 16 — 202 6 13%3 7 16.3 
5. over 204% 2 6.7 ri i6<3 
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Demographic and Descriptive Characteristics of Students 


General demographic and descriptive characteristics of students 
are shown in Table 2. Two of the seven variables had significant 
differences in frequencies of response distributions. These were; 

(1) Program being taken and, 

(2) School attended last year 

In 1970 all students indicated that they were from other schools, 
however, in 1971 approximately 52% of the students indicated that they 
had attended M. E. LaZerte last year. 

Similarly, for the variable Program being taken, a greater 
percentage of the students in 1971 indicated an enrollment ina 
matriculation program, than in 1970. (65.9% compared to 50.8%). 

There were very small differences in the distribution of frequencies 
for the other variables indicating relatively closely matched samples in 


1970 and 1971. 
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TABLE 2 


Demographic and Descriptive Characteristics of Students 








oe 
Probability 
Characteristics ic h f vA Level 
Age: 1. 14 years or less ay 4.4 5 253 0.40 
2. tovyears 85 34.1 64 fa Fepe) 
JP 16" years 76 3055 79 36.4 
Aw SL7, years 54 2157 52 24.0 
2 18 years or more 23 9.2 17 ieee 
SOx Seal on DOW 116 46.8 ale Bes 51.6 0.30 
ies og Ee Healt HN sare 105 48.4 
Grade: 
te Nine 1 0.4 O 0.0 0.53 
26 PTen 105 42.0 80 36.9 
3. Eleven 91 36.4 82 EY Ags) 
4. Twelve 55 2r.e a PM ops 
Program: 
1. Matriculation ikea | 50.8 143 65.9 0.00* 
2. General 47 18.8 42 19.4 
3. Industrial Arts 9 apye 4 1:8 
4. Business 32 12%8 10 4.6 
5. Technical/ 
Vocational ao 14.0 18 8.3 


School last year: 
Tee aints School iu 9 ENS 11g hs Soi 0.00% 
2. A different school 
in the Edmonton 
Public System 186 1408 62 28.6 
3. A school outside 
the Edmonton 
Public System 55 eae 
4. Not in school 8 ae 


Participation in extra- 
curricular activities: 


1. None 133 Lote Pa 128 oh rae) 0.75 
2. One 68 Dies 56 2560 
3. Two 31 124 21 9.7 
4. Three 12 4.8 8 Sa, 
5. Four or more Bi 220 4 1.8 
Participation in out-of- 
school activities: 
1. None hese 44.6 89 41.0 0.67 
2o- One 59 (EE 53 24.4 
3. Two 52 20.9 42 19.4 
4. Three 16 6.4 21 | 
5. Four or more soil 4.4 12 ys 


ee ee eee 


K 
Significant at 0.01 level 
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Personal Characteristics of Students 

Personal characteristics of students expressed in terms of their 
aspirations are shown in Table 3. 

Two of the four items were found to be significant. These were: 
(1) which would be hardest to take and, (2) which would you prefer to be 
remembered for. 

More students in 1971 than in 1970 felt that parents and teachers 
dissapproval was harder to take, than breaking with a friend (43.12% 
compared to 59.0%). 

Fewer students in 1971 than in 1970, preferred to be remembered 
for being popular. (26.3% as compared to 39.3%). More students in 1971 
than in 1970 seemed to indicate that they preferred to be remembered for 
being an athletic star (38.72% compared to 31.2%). Finally more students 
in 1971 than in 1970 indicated that they would prefer to be remembered 


for being an outstanding student. (35.0% compared to 29.6%). 
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TABLE 3 


PERSONAL CHARACTERISTICS OF STUDENTS 








1970 597.1 





xf aA Chi Square 
ge?) aged? Probability 
f & f h Level 
Plans for next year: 
1. Continue in school 193 tice than 76.0 0.38 
2. Go to university i3 Dale Ly 78 
3. Junior College 2 0.8 2 0.9 
4. Technical/Vocational 22 8.8 he 5a 
ema aer 20 8.0 22 10 «1 


The highest educational 
level you expect to have 
attained in ten years: 
1. Not finished high 
school 6 2.4 5 S| 0.43 
2. High school or 
Technical School 


graduate 119 47.8 99 45.6 
3. Some University 46 18.5 29 13.4 
4. University degree SF 22.9 62 28.6 
5. Professional degree oe. 8.4 Ze LOL 
Which would be hardest 
to take: 
1. Parents’ Disapproval 100 40.3. 105 48.4 0.00% 
2. Teacher's Disapproval F 230 23 10.6 
3. Breaking with a 
friend 139 56.0 89 41.0 


Which would you prefer to 
be remembered for?: 


1. Outstanding student 73 29.6 76 a2 0.01% 
2. Athletic star i SLs 2 84 38.7 
3. Most popular 97 39.3 ad 26.3 


a ee coorrcesesnsEnEnEnTnESUIEEEE EERSTE ESSUEENENTEE 


#Significant at 0.01 level 
* 
Significant at .05 level 
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SUMMARY 


Three ideas have been developed in this chapter. First, a 
description of the methods that were used to collect, process and analyze 
data was presented. Second, a description of the individual items and 
the factors in the two main instruments: Staff Data Series, and Student 
Data Series, has been presented. Third, a tabular description and a 
summary of, demographic and descriptive data for teachers and students, 


and, personal characteristics of students, has been presented. 


CHAPTER FOUR 


ANALYSIS OF DATA 


The main purpose of this study was to examine and discuss 
changes in the perceptions, expectations, attitudes and values of 
teachers and students in an innovative high school during the period 
December 1970 to December 1971. This study formed part of a larger 
investigation called Project Inquiry, whose purpose was to provide 
information feedback to the personnel of the innovative school. 

This chapter is devoted to an examination of data for each 


of the main concepts studied. 


CONCEPT 1 


THE TASKS OF PUBLIC EDUCATION 


Question 1.1 Are there differences in the rankings by teachers of 
the tasks of public education between 1970 and 1971? 
Question 1.2 Are there differences in the rankings by students of 


the tasks of public education between 1970 and 1971? 
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TABLE 4 


SUMMARY OF RANKING OF TASKS OF PUBLIC 
EDUCATION BY TEACHERS AND STUDENTS 
IN 1970 AND 1971 


TASKS RANK 
TEACHERS STUDENTS 
1970 ele L921 1 1970 #ual 97. 


1. A fund of information 8 6 8 6 
2. Efficient use of the 3 R's 4 4 9 9 
3. Effective problem-solving 1 1 tb > 
4. An inquiring mind 2 Z 2 5 
5. Ability to work with others 3 3 1 a 
6. Civic responsibility 9 7 14 id 
7. Loyalty to country sat 8 16 15 
8. Knowledge of world affairs = - 10 10 
9. A hygienic well-developed body a: 8 15 14 
10. Emotional stability 5 5 5 7 
11. A sense of right and wrong 7 8 6 8 
12. Enjoyment of the finer things 11 - sl 1 
13. A basis for wise occupational 
choice 6 4 5 2 
14. Specialized job training - 8 4 4 
15. Homemaking and handyman skills - - 13 16 
16. Wise management of personal finance 10 - ae 12 
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43 
Summary of the Tasks of Public Education Data in Table 4 


1. Teachers 
There was agreement in 1970 and 1971 about the three 
most important tasks of public education. These, ranked 
by the greatest frequency of choice in each of the two 
years are: problem solving, inquiring mind, and learning 
to work harmoniously with others. The fourth and fifth 
tasks ranked in order of importance are: efficient use of 
the 3 R's and emotional stability. 
2. Students 
There appeared to be agreement about the three most 
important tasks in 1970 and 1971, although the order of 
the second and third varied in the two years. In 19/70 the 
order of priority was: ability to work with others, 
develop an inquiring mind, and, a basis for wise 
occupational choice. In 1971 the first priority remained 
the same, however the second and third priority for 1970 


were interchanged. 


CONCEPT 2 


ORGANIZATIONAL CLIMATE 


Question 2.1 Are there significant differences in the degree of 
openness of school climate between 1970 and 1971 as 
perceived by teachers? 

Question 2.2 Are there significant differences in teacher climate 
perceptions between 1970 and 1971 as measured by 


mean scores on the subtests of the OCDQ? 
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Question 2.3 Are there significant differences in the degree of 
openness of school climate between 1970 and 1971 
as perceived by students? 

Question 2.4 Are there significant differences in student climate 
perceptions between 1970 and 1971 as measured by 


mean scores on the subtests of the OCDQ? 


TABLE 5 


ANALYSIS OF VARIANCE OF CLIMATE PERCEPTIONS OF 
TEACHERS AND STUDENTS BETWEEN 1970 AND 1971 








TEACHERS STUDENTS 


FACTOR YEAR| N MEAN™ PROB YEAR| N MEAN* F | PROB 


1. Disengagement] 1970/45] 32.76} 3.48 | 0.07 1970} 250| 22.37 0.80 
1971} 45] 31.04 1971| 217] 22.26 

2. Hindrance Fa Fe 16.29) 0.59, 1.0«96 1970| 250}13.10| 2.49) 0.12 
Fa Fe 16.60 1971 E21 7112. G2 


a 























3. Espirit AOTOVES S207 Fe 0rS7 P0555 1970| 250| 24.19) 1.65) 0.20 
197145) 21.56 1971] 217) 23.70 

4. Intimacy 1970}45| 18.98 1970| 250|18.91}1.64| 0.20 
1971|45| 18.96 1971) 217119.31 

5. Aloofness 197045] 28.22} 0.45 | 0.50 1970| 250] 21.37] 1.06) 0.30 
1971|45] 27.84 1971] 217| 21.06 

6. Production 1970 |45| 22.04/10. 1a 1970] 250}17.14|0.02) 0.89 
Emphasis 1971 |45| 24.00 1971|217)17.09 

7. Thrust 1970 j45| 15.91) 5.16% 0.03 1970| 250] 21.68|0.07| 0.79 
1971 |45| 18.06 1971}217| 21.79 

8. Considera- 1970 |45| 16.96; 0.01 1970| 250|12.04/0.46) 0.49 
tion 1971 |45|17.04 1971]217}12.24 

9. Openness 1970 |45| 23.87| 5.06%*| 0.03 1970] 250|23.50/0.11} 0.73 


1971 |45} 28.58 19711217 \23225 


“The higher the score the less characteristic of the attributes 
associated with each factor 

*Significant at the .05 level 
Significant at the .01 level 


i ah 


















to sergob ods et soquaaeTarb dane aegis srett oth ~ 

LG@L bne ORL mesweed odmmtis foodcs 20 megane © 

{ginsbute yd beviwateq es 7 

syamtin teshuta st ssoremwttkb sraoliiagt2= epets omg Cre oukssaup 
qd Soavasem ac LI@l bos OFC! meswied aaotaqeoung 


qf 
(i950 »od9 Yo avestdvea sit oo esteoe gesae v 


ZO ZROLTSIAOSAS NTAMTID + 2 IMAILSAV TO SIT AMA 
r@r OMA GUCr “Tad 2 CNTs GHA Shee 








a 












ee eis + St EE ey 
2 mT? H eReH Sart 
SS ee ose. baa | 
aoa? | s |"yWAaei 4 (RARY § «#SOnT "ena We} GARY 
: | a oe ia — PS 
; ; i { . 

64.6 90.0 SL. SS [Ort pote f  ¥0.@ | o\.£ (8) -SE lA CCOlL Suecspgagnentd of 
| Oe SE (VIS [202 | Lo. Pe (ee over | : 
ne a le ee os ~T —_—— "Tt > pe S (Gunter 

r.0 le © lor ec \nes faves , 3.0) ce Pes ofl tee over | sonszberd .§ 
prtasr pit 00 . dF EAL Tel 
a a SS a +— 
OL.0 jPa.1 jes.2 eee of ShL0 | (8-0 [LTS ies over aiztqed .t 
. Ov ee (Tre ker H . joe TS OL STOR 
—+—-- See ee + a © 


G58 po, ‘eo-etlwesinter |  e.0 |) o0.0 fae, tae ore! youmiogalt - 





| 22.81 /NTS\ ever | . lao Bf el ver . 

TREN SAM DRO ROR Se . “4 ro ——- ?, 

OELO MO. EITE.LS ‘pec lose! | 02.0} 24.0 25.88 i2@¢, OVeL exenitooliA .& , 
60it}* : | B *S laal 








LTeL | 
il anh 
>. So ealotes ) 

109 a6 20] (7@1 elesiqpa 









B80 Row los vr lozs jose: 
oa ep 01) tEr] tex 


45 


Summary of OCDQ Data in Table 5 


1. 


Question 3.1 


Question 3.2 


Teachers 


The two factors describing the principal, production 
emphasis and thrust, were significant at the .01 and 
.05 level respectively. The higher mean scores in both 
cases indicate that there were fewer perceived attributes 
associated with each factor. 

The mean score for the factor openness was significant 
at the .05 level. Again a higher mean score in 19/1 


indicates fewer qualities associated with the factor. 


Students 


None of the factors on the students’ version of the 


OCDQ instrument proved to be significant. 


CONCEPT 3 


THE HIGH SCHOOL STUDENT'S ROLE 


Are there significant differences in mean scores for 
the factors associated with the high school students' 
role as perceived by teachers in 1970 and 19717 

Are there significant differences in mean scores for 
the factors associated with the high school students' 


role as perceived by students in 1970 and 1971? 




















mate 
jebsaiiione sleaionitg sds ghtdtasash e703 a0t winieats 
bar 10. of? 26 dnsottbegie vey . ould! bh eben 
djod at aviose nas weigid wT .\!levidoeqies Loved 8, 
eciudixv3is hsyhenioq tewst e1sw sisi? isd? ofeobbai eeess ‘i : 
-rolns? doss dubw betelooges 
Snestiinghe esw 2edenfesqo YOscET of4 763 ste38 aso adF 


IV@i nb stose neat torigld « uitsA -iswhl 20. ae oe 


-tOIse) srs Aiiw baieioowes eetiblapy T9wSt eesaobhat | : = : 
; aime f 
ais © moteioy ‘esoobuse ‘sip no atdss0d OAS 36 sae —s 
r3nastiinare od oJ bavorg Jammrseqk OG)0 si ~ 
ol 
Ve. ma 
E "EVEO“OD 
B1Oe 2’ TOSINNTe Idotne-HOMT NT e ‘ 


=> {= 
to? a6tove weet ot sosdeigilhh sobs kitngte, 6gada Sah t.£ eqtzeoup 
‘e0anbuss Idddve tigi. srs dtiw bosaiscast eteges? aia | 


TITOL bas OFCL ni qroisis? y4 bsyisowsg en SEOee 





92 — aaa nt asonsrsiitb jnsailtagt~. emeda SsA 
Botsiog esis ef} ditw baseiooees “ee ad 





i wis 





ae 


46 


TABLE 6 


ANALYSIS OF VARIANCE OF HIGH SCHOOL STUDENT 


ROLE EXPECTATIONS OF TEACHERS AND 
STUDENTS BETWEEN 1970 AND 1971 








TEACHERS STUDENTS 


PROB YEAR| N |MEAN“| F | PROB 


F 

1. Conformity TO7OPASTZoreuUle to 1 Osco 1970| 250] 50.71] 7.67] 0.01 
1971) 45| 24.67 1971] 217) 52.61 

Ze Parcicipa- 1970| 45] 28.87| 5.99*| 0.02 1970| 250] 53.78] 0.31) 0.58 
tion 1971} 45) 30.38 1971| 217| 54.14 

3. Criticism 1970] 45| 8.84) 4.88%*| 0.03 1970] 250] 34.10] 0.89] 0.34 
1971] 45}10. 1971] 217] 34.49 

4. Challenge 1970] 45| 23.18) 5.19*| 0.03 1970| 250] 36.08] 0.17| 0.68 
1971} 45| 25.18 1971] 217| 35.88 

Ol 


5. Individual 1970 14.44] 6.21*| 0. 1970] 250] 26.12|1.92) 0.17 
Quest 1971] 45|16.53 197 P217) 253.65 


FACTOR YEAR| N|MEAN® 


i) 
~s 


> 
ui 





“The higher the score the less characteristic of the attributes 
associated with each factor. 
*Significant at the .05 level 


Summary of the High School Students' Role Data in Table 6 





1. Teachers 
The factors: participation, criticism, challenge, and 
individual quest proved to be significant at the .05 level. 
The significantly eager mean scores in 1971 indicates that 
the expectations were less characteristic of the attributes 


associated with each factor. 
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4} 
2. Students 
The higher factor score in 1971 for conformity, was 
significant at the .05 level, indicating expectations which 


were less characteristic of the attributes associated with 


that’ fector. 


CONCEPT 4 


PUPIL CONTROL IDEOLOGY 


Question 4.1 Are there significant differences in teacher attributes 
towards pupil control between 1970 and 19712 
Question 4.2 Are there significant differences in student attitudes 


toward pupil control between 1970 and Loy1¢ 
TABLE 7 


ANALYSIS OF VARIANCE OF PUPIL CONTROL 
IDEOLOGY EXPECTATIONS OF TEACHERS 
AND STUDENTS BETWEEN 1970 AND 1971 





TEACHERS STUDENTS 
1970 rg 4 hom 0 8 . 1970 ..22 51.07 | 4.40% | 0.04 
1971.) 45) 970.73 VOI  2a7) 49525 





“The higher the score the less custodial the ideology for 
pupil control 
*Significant at the .05 level 





















| a - 
: valli < 
Bev ,vtinzoines vot IV@L alt s1o0e shied tatyid sat 
Hotdw wioivetosqxs gotrectbyl ,level 70, of? 98 Spee ikngte 


ftiw betsioores eogudiziis ali 260 vitclrestoeuwedo angi siew 


-t03382 Jett | ' 


(AO MeET Jems abe 


astudixviie tsfose) at asonersitib t0e5i itapbe stedd Sv [.& solseaud 
| 7 
TIVGLl Dan QOL neswisd fortno> Ligag ebaawoo . 
BaOUIiI3je Jashvze mk seane2sliib insuldingle Saeda sTAh 5. moisgesad 


TIV@s bes OVGL mseveod lotsteoo liguy brewoes 
SIAM : 


IONTHOD. JSTVI 10 ADVATHAY FO 21a TAKA : 
\ oRANOR ' 30 240) FATOZI ES VpOiawer 
rye! dt ote! Maw TSs Syaarters Gee 


Vo.12 









24.06 [VS | 100K 





48 
Summary of PCI Data in Table 7 
1. Teachers 
There was no significant difference in the mean scores 
between 1970 and 1971. 
2. Students 
A significantly lower score was noted in 1971. This 
indicates an expectation for a relatively more custodial 


orientation. 


CONCEPT 5 


ATTITUDES TOWARDS EDUCATIONAL ADMINISTRATION 


Question 5.1 Are there significant differences in teacher attitudes 
towards the concept "educational administration" 
between 1970 and 1971? 

Question 5.2 Are there significant differences in student attitudes 
towards the concept "educational administration" 


between 1970 and 1971? 
TABLE 8 


ANALYSIS OF VARIANCE OF ATTITUDES TOWARDS 
EDUCATIONAL ADMINISTRATION OF TEACHERS 
AND STUDENTS BETWEEN 1970 AND 1971 


ete i eee 
oS a SS SSS === 


TEACHERS STUDENTS 

YEAR | N| MEAN@ F PROB YEAR| N | MEAN® F PROB 
Tea BSP 78686. | 21542 0-15 1970| 250] 67.29| 1.28 | 0.26 
1971 |45| 74.69 fo71.) 217 | 56.00 


“The higher the score the more positive the attitudes towards 
educational administration. 
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Summary of Attitudes to Educational Administration Data in Table 8 
A ig Teachers 
There were no significant changes in teacher 
attitudes towards this concept. 
2. Students 


There were no significant changes in student 


attitudes towards this concept. 


CONCEPT 6 


PERCEPTIONS OF SATISFACTION 


Question 6.1 Are there significant differences in the responses 
to items associated with satisfaction as perceived 
by teachers in 1970 and IOP LE 

Question 6.2 Are there significant differences in the responses 
to items associated with satisfaction as perceived 


by students in 1970 and 1971? 


TABLE 9 


ANALYSIS OF VARIANCE OF PERCEPTIONS 
OF SATISFACTION OF TEACHERS AND 
STUDENTS BETWEEN 1970 AND 1971 












STUDENTS 
: 
95021229 813) 3. 30> 
217 o1.07 


athe lower the score the greater the level of satisfaction 
*Significant at the .01 level 


TEACHERS 
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TABLE 10 


TEACHER SATISFACTION WITH PHYSICAL FACILITIES 


LT 1971 
(N=45) (N=45) 

f i E he 
ee 
Highly satisfied 17 3708 10 2262 
Quite satisfied 17 Shee 24 53.83 
Slightly satisfied 5 Leet ss, Lei! 
Slightly dissatisfied 5 Let 2 4.4 
Quite dissatisfied 1 rive 4 8.9 


San A ee rn 


aaa Lp df=4, p=0.19, not significant 


TABLE 11 


TEACHER SATISFACTION WITH NUMBER OF PERIODS TAUGHT 


1970 1971 

(N=45) (N=45) 
ni h f he 

eee ES ee 

Highly satisfied se 24.4 1h 24.4 
Quite satisfied nye a 24 BESS 
Slightly satisfied 8 17.8 4 3.9 
Slightly dissatisfied 5 11.1 4 8.9 
Quite dissatisfied 4 8.9 0 0.0 
Highly dissatisfied 0 0.0 2 4.4 


eebie Atees eet Te 


ches coke df=5, p=0.12, not significant 
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TABLE 12 


TEACHER SATISFACTION WITH RELATIONS WITH ADMINISTRATORS 


1970 feed 
(N=45) (N=45) 

i h r yA 
Ne are ea an a a 
Highly satisfied 18 40.0 19 42.2 
Quite satisfied 20 44.4 19 nook 
Slightly satisfied 6 5 IB 4 8.9 
Slightly dissatisfied i LEZ z 4.4 
Quite dissatisfied 0 0.0 0 0.0 
Highly dissatisfied 0 0.0 1 Dae 
er ar 

2 ; , 
x°=1.79, df=4, p=0.78, not significant 
TABLE 13 
TEACHER SATISFACTION WITH RELATIONS 
WITH OTHER STAFF MEMBERS 
ee ee 
—— 
1970 Tz. 
(N=45) (N=45) 

f h f h 
ee 
Highly satisfied 13 28.9 14 8 gg 
Quite satisfied 24 ee res 28 62.2 
Slightly satisfied 4 8.9 vi fey a 
Quite dissatisfied 0 0.0 2 4.4 
Highly dissatisfied 0 0.0 0 0.0 


re 


eeatrs? df=4, p=0.09, not significant 
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TABLE 14 


TEACHER SATISFACTION WITH SIZE OF CLASS 


1970 1971 
(N=45) (N=45) 

. he f he 
ce a ee 
Highly satisfied 5 fg Lgl 8 1726 
Quite satisfied Ly 3140 14 3h 
Slightly satisfied 8 Vis8 8 17.8 
Slightly dissatisfied is 24.4 8 17.8 
Quite dissatisfied 1 Ase 4 8.9 
Highly dissatisfied 3 Gad 3 5.7 
Bigeey Ciesetioriss LLC 

2 tk ae 
x°=3.26, df=5, p=0.66, not significant 
TABLE 15 
TEACHER SATISFACTION WITH TIME SPENT 
IN NON-TEACHING DUTIES 
TS ee Ee eee 
ee 
1970 1971 
(N=45) (N=45) 

vi h f h 
5 el A EI LD LE LEED LIED EDT a AA TTS SET ATE 
Highly satisfied 6 i pe i 15.6 
Quite satisfied 19 Boas 12 26.7 
Slightly satisfied i i han gS 5 Tit 
Slightly dissatisfied 8 Ligs 14 i tke 
Quite dissatisfied be) Lie 7 15.0 
Highly dissatisfied 0 0.0 0 0.0 


ee 


peck ee df=4, p=0.41, not significant 
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TABLE 16 


TEACHER SATISFACTION WITH COMMUNICATION WITH 
EMPLOYING AUTHORITY OR REPRESENTATIVE 


1970 1971 
(N=45) (N=45) 

f hs z he 
EE eSOeEeESESeFSFSOSOEe 
Highly satisfied 5 tie Keng Z 4.4 
Quite satisfied 14 ay kag t 14 a has 
Slightly satisfied 8 17.8 7 15.6 
Slightly dissatisfied 7 15°26 10 APH 
Quite dissatisfied 10 Zone 7 15.6 
Highly dissatisfied 7 Yet 5 tla bea 
————————— eee 

£°26i0s, df=5, p=0.41, not significant 
TABLE 17 
TEACHER SATISFACTION WITH RELATIONS WITH PUPILS 
ce a SEeSaaeea T. . Sane 
ee Eee 
1970 1971 
(N=45) (N=45) 

£ h f i 
ee ee ee 
Highly satisfied 16 3.4 19 42.2 
Quite satisfied 20 44.4 26 Sid 
Slightly satisfied 5 LB. 0 0.0 
Slightly dissatisfied 3 6.3 0 0.0 
Quite dissatisfied 1 yes 0 0.0 
Highly dissatisfied 0 0.0 0 0.0 


ee 


eal 00, df=4, p=0.04, significant at .05 level 
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TABLE 18 


TEACHER SATISFACTION WITH FREEDOM TO SELECT 
LESSON CONTENT AND METHODS 


1970 1971 
(N=45) (N=45) 
ze h pi i 
ee eee Oe eS ..TTC 
Highly satisfied ZY. 60.0 27 60.0 
Quite satisfied 15 Se Pe 15 3355 
Slightly satisfied pe 4.4 Z 4.4 
Slightly dissatisfied af ae 1 ys 
Quite dissatisfied 0 0.0 0 0.0 
Highly dissatisfied 0 0.0 0 0.0 
ee ee SS a os Sn 
2 peter ys 
x°=0.0, df=3, p=1.0, not significant 
TABLE 19 
TEACHER SATISFACTION WITH INVOLVEMENT 
WITH SCHOOL POLICY FORMATION 
SS a ec a 
1970 1971 
(N=45) (N=45) 
f£ h f y 
Highly satisfied 10 ye 16 35.6 
Quite satisfied 24 53.0 14 eH Lees U 
Slightly satisfied 6 1354 8 s PAS 2) 
Slightly dissatisfied 3 6.7 5 ewer 
Quite dissatisfied 7 4.4 1 ‘ee 4 
Highly dissatisfied 0 0.0 1 pee 


ate acl an 


«726.14, df=5, p=0.29, not significant 
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Summary of Perception of Satisfaction Data in Tables 9, 10, a ee oe 


ie ae a SA 


a) =) 


1. 


Teachers 


The mean scores for satisfaction in table 9 were not 
significant. 

A significant chi-square at the .05 level was obtained 
for one of the ten satisfaction items concerning relations 
with pupils. An examination of the response frequencies 
for each of the two items indicates a slight shift in 1971, 
in the number of responses, towards the more satisfied 


categories. 


Students 


Significant differences in mean scores on the 
satisfaction instrument were noted between 1970 and 1971. 
A higher mean score in 1971 indicates a lower level of 


satisfaction on this factor. 


CONCEPT 7 


STUDENT VALUES 


Question 7.1 Are there significant differences in the value 


orientations of students in 1970 from the value 


orientations in 1971? 














30a stew © sides ot nokrsntelses 263 so202e mpaet eT a. 
-Insobtinghe 


baniside zsw level 20. sft 3h visupa-tets jraohiingte A 


enolgalss xrilnisonos aig. Halisstaiose as? ad? Io aso 30% oy 
earonseps2i sdncqast oy do coltentasxs A -aligug dilv aoe, 
eAN€l bE Jide sdgtic s estsotbal acest ew) He Ro does sod) Oe ee 


— 
bsiletise stow add abrewos .acsncgess 6 Jedmwa ads ag . : 


VeGniet 
-ealvogeteo . . * rir Yh 


: : ae 

oi3 fo astova nesm at. esonsyst) th sonpttiragrd 
“LV@!l bee ONCi cwewssed boxon sya Traserténl soksosleliea 
to Isva#!l t9yo0l & s$3a0kbni IT@. ab oxose nse imighh A 


7427957 ais go fotssa@etyse 


{ Tea70noD e 
28UJAV ieaCUTe ’ 


! 
Suiav add ni asons1s3 ith Insillingie oved? etd L.. coljeoud — De 
mde 


Wy 93 wor? OTe enghzegasizp - oe 
‘ Stiey e035 mo72 ONCE ot einsbuse Yo enna _ 





56 


TABLE 20 


ANALYSIS OF VARIANCE OF VALUE ORIENTATIONS 
OF STUDENTS BETWEEN 1970 AND 1971 





i 
: 


FACTOR PROB 

Tee puturiscti.c 1970 250 14,35 Hee kl 0.74 
1971 217 14.26 

2. Hedonic 1970 250 19.34 laos 0.01 
1971 2iJ 18.44 

3. Sociability 1970 250 23.03 1.97 0.16 
1971 a, 2 

4. Dogmatic 1970 250 14.05 T.06 0.24 
1971 fp) a ie eres 

5. Individualism 1970 250 11.20 Osto 0772 
1971 Ded x Me re Pe 

6. Status 1970 250 13.69 5.43% 0.02 
1971 Fale 13.03 

7. Ambition 1970 250 14.97 0.16 0.69 
1971 247 15.06 

8. Other Directed 1970 24 


19/1 


NN 
a 2a: 
a O 
wu 
N+ 
nn & 
bh 
Lo 
Ov 
io) 


athe lower the score the more characteristic of the attributes 
associated with each of the value orientations. 

*Significant at the .05 level 

¥significant at the .01 level 
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Summary of Student Values Data in Table 20 
1. Students 
Two factors: hedonic and status had significant mean 
scores at the .01 and .05 level respectively. The lower 
mean scores in 1971 indicate a higher characteristic 
orientation towards the attributes associated with each of 


the value factors. 


CONCEPT 8 


STUDENT POLITICAL EFFICACY 


Question 8.1 Are there significant differences between political 


efficacy mean scores of students in 19707 arid “19717 
TABLE 21 


ANALYSIS OF VARIANCE OF POLITICAL ATTITUDES 
OF STUDENTS BETWEEN 1970 AND 1971 


een ere ie ee ee 
Sa SS | ae a ea 


YEAR N MEAN” F PROB 
ee an meee 
1970 250 13.38 0.76 ~ 0.38 
1971 217 13.00 


4The lower the score the greater the feeling of being politcally 
efficacious. 


Summary of Political Efficacy Data from Table 21 


1. Students 
There were no significant differences in political 


efficacy mean scores between 1970 and 1971. 
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CONCEPT 9 


TEACHER RATINGS 


Question 9.1 Are there significant differences in the responses 
between 1970 and 1971, to the items associated with 
teacher ratings of various aspects of the school 


organization? 


TABLE 22 


TEACHER RATING OF THE ARRANGEMENT OF TIME 
AND SPACE FOR TEACHING - LEARNING 


1970 1972 
(N=45) (N=45) 

f he f i 
ee 
Excellent Z L156 4 8.9 
Very good hi 20.7 21 46.7 
Good i 28.09 13 28.9 
Slightly inadequate LZ 2057 6 13.0 
Very inadequate 1 Die de 1 Zee 


pees eS 


ae df=4, p=0.26, not significant 
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TABLE 23 


TEACHER RATING OF THE SCHOOLS' 
RESOURCES FOR TEACHING - LEARNING 


1970 1971 

(N=45) (N=45) 
G h f v4 

Pe 

Excellent 9 20.0 9 20 
Very good 14 WV i 37.8 
Good pa A Me BZ 2637, 
Slightly inadequate 8 EPS 6 13.3 
Very inadequate 1 4 Ss i pis a 


= SS EE 


x <0. 02, df=4, p=0.96, not significant 


TABLE 24 


TEACHER RATING OF PRESENT INTERACTION 
PATTERNS AMONG STAFF 


1970 1971 
(N=45) (N=45) 

f h f h 
ee ee ee 
Excellent 4 8.9 2 4.4 
Very good . LE 24.4 i 28.9 
Good b af! 34.8 20 44.4 
Slightly inadequate 12 24.4 8 i%.8 
Very inadequate 2 4.4 2 4.4 


ee a 


a SH df=4, p=0.82, not significant 
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TABLE 25 


TEACHER RATING OF PRESENT INTERACTION 
PATTERNS AMONG STAFF AND STUDENTS 


1970 Hee A 
(N=45) (N=45) 

f h Hi vA 
ee ee 
Excellent 5 11.1 6 izes 
Very good Vag 24.4 21 46.7 
Good fall 46.7 14 iy eb 
Slightly inadequate 8 Byes 4 8.9 
Very inadequate 0 0.0 0 0.0 


ee 


525095) df=4, p=0.11, not significant 


TABLE 26 


TEACHER RATING OF THE MANNER OF TIME SPENT 
IN TERMS OF THE GOALS TO BE ACHIEVED 


1970 be ffl 
(N=45) (N=45) 
f h bi h 

gn a 
Excellent 2 4.4 2 4.4 
Very good Ae. 24.4 14 Bu let) 
Good 21 46.7 18 40.0 
Slightly inadequate 10 Aone 10 “eee 
Very inadequate i: Lee 1 Dee 


——————— eee 


x2=0.59, df=4, p=0.96, not significant 
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TABLE 27 


TEACHER RATING OF SATISFACTION WITH JOB 
THE SCHOOL DOES OF EDUCATING STUDENTS 


1970 1971 

(N=45) (N=45) 
f h i he 

pt ll ol i 

Outstanding 3 Cer 1 p hep 2 
Very good 14 Bila. 14 24.4 
Above average 22 48.9 24 5393 
Below average 6 i333 8 1768 
Poor 0 0.0 if Diet 


a 


STS, df=4, p=0.60, not significant 


TABLE 28 


TEACHER RATING OF SATISFACTION WITH ALL 
ASPECTS OF THE TEACHING SITUATION 


1970 1971 
(N=45) (N=45) 
f h f ys 

5 
Enthusiastic ites 2607 10 22a 
Satisfied 6 13r3 16 35.0 
Fairly satisfied 16 35.6 i3 28.9 
Slightly dissatisfied 7 15.6 4 8.9 
Dissatisfied 4 8.9 2 4.4 


ee 


x7=6.52, df=4, p=0.16, not significant 
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Summary of Teacher Ratings Data in Tables 22,. 23, 24, 25, 26, 21% 20 
1. Teachers 
None of the teacher rating items had chi-square which 
were statistically significant at the .05 level. However 
on examination of the frequencies of responses for three 
items: 1) Satisfaction with all aspects of the teaching 
situation, 2) Interaction patterns among staff and students, 
and, 3) Arrangement of time and space for teaching - 
learning, shows a slight shift in the number of responses 


towards the more satisfactory categories in i97i, 


CONCEPT 10 


STUDENT RATINGS 


Question 10.1 Are there significant differences in the responses 
between 1970 and 1971, to the items associated with 


student ratings of various aspects of their performance? 
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TABLE 29 


STUDENT RATINGS OF THEIR OWN 
PERFORMANCE AT SCHOOL 


1970 1971 
(N=249) (N=217) 
be h f h 

eee ee eee ee 
Much above average = 2.0 2 0.9 
Above average 38 Lae 48 2rd 
Average 169 67.9 139 64.1 
Slightly below average a2 12.9 24 BU AS 
Definitely below average 5 2.0 4 1.8 


SE  ———————EEE—E—E—EE—e—E————————————E——————E—E—E—E——eeeeeeeeeeeeeeeeeee 


<4 9. df=4, p=0.35, not significant 


TABLE 30 


STUDENT RATINGS OF THEIR TEACHERS' 
PERCEPTIONS OF THEIR OWN PERFORMANCE 


1970 1971 
(N=248) (N=217) 
f h i A 

Se eereeer tens a) shets eee eg oe 
Much above average 4 136 Z 0.9 
Above average 31 12.9 58 26.7 
Average 166 66.9 prs) nest) 
Slightly below average 46 tau 36 16.6 
Definitely below average 1 0.4 6 2.8 


ee ee aT 


~*520193, df=4, p=0.00, significant at .01 level 


g.0 : as - & ogsisvs svode dav 
£88 ee e248 ae egetsvs svodA. 
b.ae CEL eo. ta Las ognt9vA 
L.L1 Af e £1 SE syareve wolsd eadgti2 
ae A o:¢ é egeteve wolsd ylostatied 
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TABLE 31 


STUDENT RATINGS OF ACHIEVEMENT 
COMPARED TO CAPACITY 


1970 1971 
(N=250) (N=217) 
f h i 
Much above average 5 2.0 i Vso 
Above average 36 14.4 22 LOS 
Average 110 44.4 LBL 51.2 
Slightly below average 80 32.0 66 30.4 
Definitely below average 19 %.6 LZ, 4.6 


ee SS 


eemSe20: df=4, p=0.27, not significant 


Summary of Student Ratings Data in Tables 29, 30, 31 


1. Students 
One out of the three rating items had a significant 
chi-square at the .01 level (Table 30). The chi-square, 
significant at the .01 level, indicates that the students 
gave a much more positive rating of their teachers' 


perceptions of their own performance inetoya- 


CONCEPT 11 


STUDENT PERCEPTIONS 


Question 11.1 Are there significant differences between 1970 and 
1971, in the responses to the items associated with 


student perceptions of the teacher image? 
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TABLE 32 


STUDENT PERCEPTIONS OF THE COMFORT 
FELT IN APPROACHING TEACHERS 


1970 ape 
(N=250) (N=217) 

f h f i 
ee 
Very comfortable aL 8.4 20 9.2 
Reasonably comfortable 97 58.05 Lia 5349 
Slightly comfortable 91 36.4 52 24.0 
Quite uncomfortable ae 105.0 16 74 
Very uncomfortable 16 6.4 12 ae 


Se ee ee) Sl eae 


a ai2eel, df=4, p=0.01, significant at .05 level 


TABLE 33 


STUDENT PERCEPTIONS CONCERNING FINDING 
A HELPFUL TEACHER 


1970 1971 
(N=248) (N=217) 
f£ % f % 
2S ee a ee 
Yes 166 66.7 181 83.4 
No 82 32.9 36 16.6 


x°=17.47, df=1, p=0.00, significant at .01l level 
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TABLE 34 


STUDENT PERCEPTIONS OF THE TEACHERS 


Understand teenagers and 
help them 134 54.0 137 G32 


Not interested Ze 8.9 19 8.8 


Willing to help but don't 
understand teenagers 92 Ewiet 61 74. e & 


Quite wurevereee eee 


SS df=2, p=0.10 not significant 


Summary of Student Perception Data in Tables 32.335 04 


1. Students 

Differences between frequency distributions for 

two items were found to be statistically significant 

between 1970 and 1971. A greater proportion of the students 

in 1971 indicated a more positive teacher image. 

Question 11.2 Are there significant differences between 1970 and 

1971, in the responses to the items associated with 
students perceptions of their parents, and to, their 


parents’ perceptions of the school? 
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TABLE 35 


STUDENT PERCEPTIONS OF THEIR PARENTS 
VIEW OF THE SCHOOL 


1970 1971 
(N=249) (N=217) 

f ys £ v4 
ee ee ee nl 
Very favorable 73 29.3 46 cae 
Somewhat favorable 80 Bel. 78 35.9 
Neutral ray 30.9 70 323 
Somewhat unfavorable 16 6.4 18 8.3 
Quite unfavorable 3 Lees 3 Lea 


tee ae ae ee ee 


Sek df=4, p=0.29, not significant 


TABLE 36 


STUDENTS' PERCEPTIONS OF THEIR PARENTS 


1970 1971 
(N=249) (N=217) 

si h f % 
= (9) -Stetess ieee SS eee eee 
Understand teenagers 90 eeeysis 81 mY Pe 
Not interested in teenagers 30 P25 ax Ons 
Willing to help but don't 
understand 126 50.6 iS 53.0 


ee ee 


eoeih 15, df=2, p=0.48, not significant 
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There were no significant differences in the frequencies 


of responses on these two items between 1970 and 1971. 


SUMMARY 


An analysis of the data for each of the main concepts has been 


presented in this chapter. 


Significant differences were found in the two sets of data in the 


following areas: 


(1) 
(2) 


(3) 
(4) 


(5) 


(6) 
(7) 


(8) 


Teacher perceptions of organizational climate 

Teachers' and students' expectations for the role of the 
high school student 

Students expectations of pupil control ideology 

Teacher perceptions of satisfaction in relations with 
pupils 

Student perceptions of satisfaction with various aspects 
of their school organization 

Student value orientation 

Student ratings of their teachers' perceptions of their 
own performance 


Student perceptions of the teacher image. 
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CHAPTER FIVE 


SUMMARY, DISCUSSION, IMPLICATIONS 


THEORY, PROBLEM, METHODOLOGY 


Theory 

The decision-making model, the information feedback model, and, 
the information producing system model, provide the theoretical 
framework for this study. (Figures, Dele e2y and 2.3). Tnese models 
suggest the means of finding answers to the following questions 
concerning dynamic institutions such as schools. 

1. What is the nature of the information that is 

continuously generated? 

2. How can this information be gathered, systematized, 
and interpreted meaningfully in terms of the 
schools' objectives? 

3. How can educators receive continuous feedback 
information about the dynamic aspects or tneiLr 
institutions? 

One means of studying about the dynamic aspects of a school is 
to utilize findings of educational research in the development of 
instruments with which to study different aspects of the schools' 
organizational qualities. For example, time ieee "slices" of the 
differences between the inputs and the outputs may be taken, and then 
compared to the educational experiences which are being provided. The 
staff and students should be actively involved in the final comparisons 


of these differences to the actual on-going processes. On the basis of 
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70 
this feedback and interpretation the school is able to change its 


behavior in order to attain its stated objectives. 


The Problem 
The main purpose of this study was to examine changes in the 
perceptions, attitudes, expectations, and values of teachers and 


students in an innovative high school during a period of one year. 


Instrumentation 

Previous research in Canada, and particularly in the western 
provinces has focussed upon various aspects of the school's social 
system. These studies have helped to produce and validate instruments 
which have proven to measure differences in teachers' and students' 
responses to questions about their organizations. 

The variables in this study were measured by instruments that 
were developed, modified and validated in Alberta Schools during the 
past six years. The Staff Data Series, and Student Data Series are 
the two main data gathering instruments that were used in this study. 


(Appendix B, and Appendix EE 


Population and Data Collection 


Data were collected from teachers and students at M. E. LaZzerte 
Composite High School in December, 1970 and December, 1971. Data from 
all of the teachers present was used in both years. A computer 
generated, random sample was taken from the total student population in 
1970. In 1971 the total stndentepobtiaticl were asked to complete 


randomly assigned sections of the total instrument. 
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Statistical Treatment 
The data was processed by the University of Alberta IBM 360 
Computer. Two computer programs, NONPO9 and ANOV15, were used to 
analyze the data for significance. The analysis of the data is 


tabulated in chapters three and four. 


FINDINGS, DISCUSSION, IMPLICATIONS 


Summary of Findings 


(1) Teachers 

There were significant differences in the mean scores for three 
of the factors related to perceptions of organizational climate. The 
teachers perceived that the administrator was relatively lower in 
production emphasis and thrust in 1971, than in 1970. However, the 
teachers perceived that the school was less "open" as measured by the 
factor openness in 1971. 

Significant differences were noted for four of the factors 
associated with the high school students role. There was an expectation 
in 1971, for less of the factor quality on the following role items: 
participation, criticism, challenge, and individual quest. 

Teachers' perceptions of satisfaction in relation to the inter- 
actions with students were significantly more positive in 1971 than in 
1970. 

There were no significant changes in the mean scores, or the 
response frequency categories, for any of the other factors or concepts 
that were studied. These included: 


1. the tasks of public education 
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72 
(2) the factors for organizational climate: disengagement, 
hindrance, esprit, intimacy, aloofness, and consideration 
(3) the factor, conformity, relating to the high school 
students role 
(4) pupil control expectations 
(5) attitudes towards educational administration 
(6) satisfaction with: physical facilities, periods taught, 
relations with administrators, relations with other 
staff members, size of class, time spent in non-teaching 
duties, freedom to select lesson content and methods, and, 
involvement with school policy formation 
(7) ratings: arrangement of time, space, and resources; 
interaction patterns among staff and students; time spent 
in terms of goals achieved; and, the job the school does 
in educating youth. 
(2) Students 
There was a significant difference in the mean score for the 
factor, conformity, which is related to the high school students' role. 
Students felt that they should be less conforming in 1971. 
Students expected a more custodial pupil control orientation in 
1971 than in 1970. 
A significant mean score for general satisfaction with various 
aspects of school and individuals, indicated less satisfaction in 19/71. 
Two factors for students values: hedonic, and status had 
significant mean scores. The students in 1971 were more "now" oriented. 
They also felt that they should rise in status or position above 


their parents. 
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Students' ratings of their teachers' perceptions of their own 


performance was positively more significant in 1971. This seemed to 
indicate that students felt that the teachers knew them better in 1971. 

Students perceptions of the teacher image were positively 
significant in 1971. More students in 1971 found teachers who were 
understanding and helpful. Also more students felt comfortable in 
approaching a teacher for help in 1971 than in 1970. 

Two personal characteristics items were more significant in 
1971 than in 1970. These were: hardest to take, and, remembered for 
at school. In 1971 there seemed to be more importance attached to 
teacher and parental influence, than to the influence of a friend. 
There also seemed to be a trend in the frequency data examined, to view 
good student, and good athlete as being more important than most 
popular. 

There were no significant changes in the following concepts or 
factors: 

(1) tasks of public education 

(2) climate perceptions 

(3) the high school students role factors: challenge, 

participation, criticism, and individual quest, 
(4) attitudes towards educational administration 
(5) value orientations: futuristic, sociability, 
dogmatic, individualism, ambition, other directed 
(6) political efficacy 
(7) student ratings of performance 


(8) perceptions of parents 
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74 
Discussion of the Findings 
(1) Introduction 

The findings of this study must be viewed with caution, keeping 
in mind the limitations of the sampling procedure, the restrictions of 
the research design, and of the instruments that were used. Inferences 
drawn from the findings should be carefully compared to the local 
school scene before being used to justify major decisions concerning 
changes in school organization. 

(2) Discussion of the Teacher Data 

As may be expected in an innovative organization in which the 
principal endeavored to develop a non-directive, facilitative role, the 
teachers viewed the leader as being relatively low in production 
emphasis and thrust. The stated philosophy of the school stressed the 
professional decision-making role of the teacher; and, apparently as 
the evidence suggests, the teachers felt that the principal permitted 
them to do this. 

The interpretation of the data which suggests that the school 
was "less open" in 1971 than in 1970 must be viewed with caution as 
this score is dependent upon a simple arithmetical relationship between 
the scores of three other factors: esprit, thrust, and disengagement. 
Further samplings of these factors must be undertaken before any major 
conclusions may be drawn. 

It is not too difficult to believe that teachers would expect 
the student to challenge less, to criticize less, to participate less, 


and to decrease his pursuit of an individualized study program. We 
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fas) 
must keep in mind that this school, according to its stated philosophy 


and expressed statements of the personnel, embarked upon a completely 
individualized program of student education. (Winton, 1971) Problems 
may have been encountered concerning the availability of: time, 
energy, physical resources, and prepared study materials. This change 
shown in the teacher data can be interpreted quite positively as a 
desire by the teachers to create a more orderly organization in an 
innovative setting. 

An important finding which must be examined is that teachers 
were more satisfied with their interactions with students in 1971. 
Perhaps as the organization became more stable, as roles were clarified, 
the teachers interacted more freely with the students creating a more 
satisfactory atmosphere. 

The items on the Staff Data Series which showed no significant 
changes should not be discounted entirely. In the discussions which 
should result from the findings of this study, data which indicates 
relatively little change, is also important in indicating whether the 
school is meeting its objectives. 

(3) Discussion of the Student Data 

It is no secret that students feel they should not conform to 
the rules and regulations set out by society unless they have had a 
part in helping to formulate them. The significant findings concerning 
the factor conformity merely substantiate what is already known. 

However the desire by the students for a more custodial pupil 


control atmosphere may seem to be in direct contradiction to the 
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76 
previously mentioned finding concerning conformity. It may be that 
the students had experienced too much freedom and emphasis upon 
individual pursuit of knowledge in terms of their previous experiences 
at school. This desire for more control may have been an expression 
for more teacher direction, an experience which is more comfortable 
and easier to take, especially for students who were not highly 
self-motivated. 

Students expressed less satisfaction with the total school 
experience in 1971 than 1970. During this period of time education 
in general experienced severe economic cut-backs. These would 
seriously curtail many of the programs and resources that are important 
for a successful implementation of an innovative school program. 
Students may have expressed dissatisfaction with this aspect of the 
school program, and their expectations may have been too high for the 
resources that were available. 

The two student values factors: hedonic and status, were 
significant and indicate that the students were more ‘now' oriented 
in 1971, and, wished to rise above their parents position in life. 
This seems like a logical finding as the students were a part of the 
existing adolescent sub-culture which was influenced by factors 
outside of the school. | 

An important finding was noted in the area of student 
perceptions of teachers. Response frequency scores on two separate 
items relating to this concept were significantly higher, ina 


positive direction, in 1971. The students seemed to have a very 
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positive view of the teachers, and one cannot help but wonder whether 
the emphasis upon teacher-student interaction on a one-to-one basis 
is not the reason for these feelings. 

The school's influence seemed to take importance over the 
influence of the peer group as indicated by the significant responses 
to the items: "hardest to take", and "remembered for". These findings 
also seem to be in opposition to the generally accepted image of 
teenagers as being influenced more by a desire for popularity and 
friendship, than by being a good student. One can only speculate 
about the school's influence upon these students in the Ticnt or the 
evidence which has been presented. 

(4) Summary 

The main purpose of this study was to examine the data for 
students and teachers in order to see if any changes occurred between 
1970 and 1971. Certain changes did occur in the data and these were 
noted in the preceding pages. The question remains as to whether the 
changes also exist in the teacher and student population in the 
school? 

The staff, students and even the parents should react to the 
findings of this study in order to seek answers to this question. They 
should also examine the findings in relation to the school's stated 
objectives, and to the educational experiences that are being provided. 
The dialogue that can result among the various school groups from an 
examination of these findings, should prove very useful to the school 


personnel charged with the responsibility of setting objectives and 
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meeting these objectives in an innovative school. 


Implications for Theory and Practice 


(1) General Implications 


This study has suggested one way that feedback may be utilized 
in order to keep a modern school innovative and responsive to the many 
forces at work within its organizational structure. A method has been 
outlined for maintaining a cyclic flow of information about the organi- 
zation in order to provide a basis for intelligent decision-making. 

The data from this study can be very useful to the school 
staff if, it is not used in a judgmental or evaluative sense, ana if, 
it is used by the staff as feedback for analysis, evaluation, and 
discussion. Owens (1970:232) suggests that the specific type of data 
that is used in the feedback is less important than the actual process 
of staff discussion, analysis, and interaction. 

The findings of this study have certain implications for the 
personnel of M. E. LaZerte Composite High School. These implications 
are summarized as questions below: 

1. Are the changes which have occurred between 1970sandsi9 72 

really trends or are they merely random bits of information? 

2. Are these changes, that have been observed, caused by the 

program that is in effect? 

3. How can these changes, if desirable in terms of the 

objectives, be maintained through the years? 

4. Will some of these changes, if allowed to continue, serve 


to defeat the objectives of an innovative school? 
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Answers to all of the above questions can only be discovered by 
a study of the trends which are developing in the high school. Trends 
can only be determined by a continuous examination of developments 
in the organizational life of that school. This implies that a 
permanent system of analysis and evaluation has been set up to tap 
the differences between inputs and outputs on a cyclical basis. Some 
form of monitoring system must be set up if this innovative high school, 
is not to suffer the same fate as other similar innovative schools 
that have been mentioned in chapter one of this thesis. 

(2) Specific Implications 

Let us examine the implications for the school of the specific 
findings that have been presented in this study. 

One of the findings suggested that teachers perceived the 
principal to be low in production emphasis and thrust. If the teachers 
enjoyed working in a professional environment where they could be 
involved in major decision-making, then the implication is clear about 
what type of role orientation succeeding principals would be expected 
to maintain. If the teachers were unhappy with this non-directive role 
orientation then some changes would have to be made, or there may 
develop feelings of frustration and indecision. 

Another finding suggested that teachers expected students to 
have fewer characteristics suggested by the factors: challenge, 
criticism, and participation. The modern student's natural desire to 
criticize, and to challenge authority must somehow be channelled into 
positive directions. Serious confrontations between staff and students, 


and a gradual reversal to a more rigid, controlled environment are 
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80 
usually the results,if a school staff fails to find a solution to the 
problems of communication between school authorities and the student 
culture. 

The teachers seemed to perceive satisfactions in their 
interactions with the students. Some attempt must be made by the 
school staff to identify those specific types of interactions which 
proved to be satisfactory. Perhaps additional experiences of a similar 
nature could be implemented in order to provide opportunities for the 
staff and students to interact in the development of the school 
program. These may lead to more harmonious relations between the two 
groups. 

The findings related to students indicated that they felt that 
they should be less conforming in 1971. A knowledgeable staff will 
involve the students in major decision-making in areas which concern 
them. 

Students felt that they were less satisfied with some aspects 
of the school program in 1971. They also felt that they wanted a more 
structured control environment. Seminars or discussion sessions could 
be organized to help isolate some of the major areas of dissatisfaction. 
Feedback in the form of unsigned questionnaires could be solicited by 
the staff or student council. Visible changes in organization based 
on the results obtained by using these techniques would go a long way 
towards helping to improve the attitudes and feelings of the students. 

Another section of the findings concerning students seemed to 


suggest that they were more "now oriented, and that they wanted to rise 
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in status over their parents and peers. An immediate implication of 
this finding concerns the availability of prerequisite programs which 
can satisfy the students' immediate needs, and, which can provide for 
his future plans. 

An important finding suggests that students had more positive 
perceptions of teachers in 1971 than“in’1970. A parallel finding 
indicated that students were also more influenced by their school 
studies, by their teachers, and by their parents in 1971 than in 1970. 
These: are very significant findings, if the changes that have been 
indicated, are the direct result of the experiences that were 
encouraged and enhanced by the school program at M. E. LaZerte. These 
findings have implications for the planning of future schools, and for 


the allocation of resources needed to build them. 


Suggestions for Further Research 

This study has suggested a method by which theoretical research 
and practice may be combined in order to improve the educational 
experiences for students. A longtitudinal study of M. E. Lazerte 
should be undertaken over the next five years in order to provide 
continuous feedback about this organization. 

A team approach, by universities and surrounding school distracts 
could result in the production of information which would be mutually 
beneficial to both types of organizations. 

A study concerning feedback could concentrate upon an 
individual classroom. Feedback and communication is vital to a 


teacher's realization of her objectives. 
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Another study could concentrate upon a large elementary or 
junior high school. Instruments need to be devised, and case study 
methods used, in order to provide feedback about the dynamic internal 
forces at work. 
Finally, the actual processes of communication in relation to 


feedback need to be studied and improved. 
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APPENDIX A 


CLASSIFICATION OF QUESTIONNAIRE ITEMS 


FOR 


STAFF DATA SERIES 


AND 


STUDENT DATA SERIES 
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APPENDIX A 


CLASSIFICATION OF QUESTIONNAIRE ITEMS 


STAFF DATA SERIES 


Demographic and Descriptive Characteristics 


Age. 

Sex. 

Years of formal training beyond grade twelve? 

Years of teaching and/or administrative experience 

What best describes your position? 

With which program are you primarily involved? 

What proportion of your out-of-class time is spent directly 
helping individual students? 


The Task of Public Education 


Item 


£62), C1) 
(2) 
(3) 
(4) 
(5) 
(6) 
(7) 
(8) 
(9) 
(10) 
Crt) 
(12) 
(13) 
(14) 
(15) 
(16) 


A fund of information. 

Efficient use of the 3 R's (reading, writing arithmetic). 
Effective problem-solving habits. 

An inquiring mind. 

Ability to work harmoniously with others. 
Civic responsibility. 

Loyalty to country. 

Knowledge of world affairs. 

A hygienic well-developed body. 

Emotional stability. 

A sense of right and wrong. 

Enjoyment of the finer things. 

A basis for wise occupational choice. 
Specialized job training. 

Homemaking and handyman skills. 

Wise management of personal finance. 


Organizational Climate 


Item 


68 


Disengagement 


The mannerisms of teachers in this school are annoying. 
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76 


89 


There is a minority group of teachers who always 
oppose the majority. 

Teachers exert group pressure on non-conforming 
faculty members. 

Teachers seek special favors from the principal. 
Teachers interrupt other faculty members who are 
talking in staff meetings. 

Teachers ask nonsensical questions in staff meetings. 
Teachers ramble when they talk in faculty meetings. 
Teachers at this school stay by themselves. 
Teachers socialize together in small select groups. 
Teachers talk about leaving the school system. 


Hindrance 


Instructions for the operation of teaching aids are 
available. 

Sufficient time is given to prepare administrative reports. 
Administrative paperwork is burdensome at this school. 
Student progress reports require too much work. 

Teachers have too many committee requirements. 

Routine duties interfere with the job of teaching. 


Esprit 


Teachers spend time after school with students who 
have individual problems. 

Extra Books are available for classroom use. 

In faculty meetings, there is a feeling of "lets get 
things done." 

School supplies are readily available for use in 
classwork. 

Most of the teachers here accept the faults of their 
colleagues. 

There is considerable laughter when teachers gather 
informally. 

Custodial service is available when needed. 

Teachers at this school show much school spirit. 

The teachers accomplish their work with great vim, 
vigor, and pleasure. 

The morale of the teachers is high. 
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67 


71 


75 


Fes 


83 


91* 
122 


Item 


100 
106 
110 
Eid 
Fig 


120 


a RG 


124 
129% 


Item 


105 
109 
Liz 
113 
116 
L2t 


130 


Intimacy 


Teachers' closest friends are other faculty members 
at this school. 

Teachers invite other faculty members to visit them 
at home. 

Teachers know the family background of other faculty 
members. 

Teachers talk about their personal life to other 
faculty members. 

Teachers have fun socializing together during school 
time. 

Teachers prepare administrative reports by themselves. 


Teachers work together preparing administrative reports. 


Aloofness 


Teachers eat lunch by themselves in their own clasrooms. 


Teachers are contacted by the principal each day. 
Teachers leave the grounds during the school day. 

The rules set by the principal are never questioned. 
School secretarial service is available for teachers' 
use. 

The principal runs the faculty meeting like a business 
conference. 

Faculty meetings are organized according to a tight 
agenda. 

Faculty meetings are mainly principal-report meetings. 
Teachers are informed of the results of a supervisor's 
visit. 


Production Emphasis 


The principal makes all class-scheduling decisions. 
The principal schedules the work for the teachers. 

The principal corrects teachers’ mistakes. 

The principal talks a great deal. 

Extra duty for teachers is posted conspicuously. 

The principal checks the subject-matter ability of 
teachers. 

The principal insures that teachers work to their full 
capacity. 
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94 
98 
102 
107 


114 
118 
i271 


125 
128 


The 
The 
The 
The 


OF 


Thrust 


principal goes out of his way to help teachers. 
principal sets an example by working hard himself. 
principal uses constructive criticism. 

principal is well prepared when he speaks at 


school functions. 


The 
tea 
The 
tea 
The 
The 
The 


Con 


The 
The 
The 
fac 
The 


principal explains his reasons for criticism to 

chers. 

principal looks out for the personal welfare of 

chers. 

principal is in the building before teachers arrive. 
principal tells teachers of new ideas he has run across. 
principal is easy to understand. 


sideration 


principal helps teachers solve personal problems. 
principal does personal favors for teachers. 

principal stays after school to help teachers 

ish their work. 

principal helps staff members settle minor differences. 


Teachers help select which courses will be taught. 


The 
tea 


principal tries to get better salaries for 
chers. 


Openness 


Esprit + Thrust - Disengagement = Openness 


The Role of the High School Student 


To 
To 
To 
To 
to 
To 
To 
To 


Conformity 


try to get good marks. 

try to be accepted by his peer group. 
conform to rules and regulations. 

be an example to other students. 

be hard-working. . 

be well-mannered. 

be well-groomed. 

try to get along with his instructors. 
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57 


Item 


Item 


23 
24 


25 


39 
65 


66 


To cooperate with the administration. 
To address his instructors with respect. 


Participation 


To participate in the evaluation of the effectiveness 
of staff. 

To have representation at board meetings. 

To have freedom of choice of courses he wishes to 
study. 

To be represented in setting up rules and regulations. 
To participate in planning the content of a course. 

To be represented in the selection of staff. 

To have a voice in determining the methods used in 
assessing his performance. 

To have representation at staff meetings. 

To be represented in planning the calendar of activities. 
To be represented in decisions regarding the expulsion 
of students. 


Criticism 


To be inquisitive. 

To feel free to criticize a specific institutional 
policy at home with his family. 

To feel free to criticize a specific institutional 
policy when with his student group. 

To be open-minded. 

To be allowed to complete his courses in less than the 
allotted time. 

To be prepared to suffer disciplinary consequences 
resulting from his actions. 


Challenge 


To have freedom of expression in the student paper. 

To evade institutional rules and regulations. 

To feel free to challenge a staff member's interpretation 
of a rule. 

To feel free to question an instructor's evaluation of 
his performance. 

To feel free to call staff members by their first names. 
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64 


Item 


32 
47 
32 
60 


61 


To feel free to criticize a specific institutional 
policy openly. 

To be represented in decisions regarding the expulsion 
of students. 


Individual Quest 


To feel free to boycott classes. 

To have freedom to move in buildings. 

To demonstrate on issues. 

To be allowed to make use of the laboratory for 
individual science projects. 

To be allowed to make use of the school library for 
study after hours. 


Pupil Control Ideology 


Item 


141 


142 


143 


144 


145* 


146 


147 


148 


149 


150 


A Pate 


coe 


153% 


154 


It is desirable to require pupils to sit in assigned 
seats during assemblies. 

Pupils are not usually capable of solving their problems 
through logical reasoning. 

Directing sarcastic remarks toward a defiant pupil is 

a good disciplinary technique. 

Beginning teachers are not likely to maintain strict 
enough control over their pupils. 

Teachers should consider revisions of their teaching 
methods if these are criticized by their pupils. 

The best principals give unquestioning support ot 
teachers in disciplining pupils. 

Pupils should not be permitted to contradict the 
statements of a teacher in class. 

It is justifiable to have pupils learn many facts about 
a subject even if they have no immediate application. 
Too much pupil time is spent on guidance and activities 
and too little on academic preparation. 

Being friendly with pupils often leads them to become 
too familiar. 

It is more important for pupils to learn to obey rules 
than that they make their own decisions. 

Student governments are a good "safety valve" but 
should not have much influence on school policy. 

Pupils can be trusted to work together without 
supervisors. 

If.a pupil uses obscene or profane language in school, 
it must be considered a moral offense. 
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156 


157 


158 


159 


160 


If pupils are allowed to use the lavatory without 
getting permission, this privilege will be abused. 
A few pupils are just young hoodlums and should be 
treated accordingly. 

It is often necessary to remind pupils that their 
status in school differs from that of teachers. 

A pupil who destroys school material or property 
should be severely punished. 

Pupils cannot perceive the difference between democracy 
and anarchy in the classroom. 

Pupils often misbehave in order to make the teacher 
look bad. 


Attitude to Educational Administration 


Item 
161 a ee, eS eee a OOK 
162% Ree. ee. 6 a ees. ls 6 se 2 SLUBZIsh 
163 Beran Pe Oise ote tes LOW 
164 CONCEP ELU LG. keewe tM tine oaths © 8s admirable 
165 Re Te ee ee eee ee ae OTL ty 
166% Cote ohuee Ba, Ler war ie dos chums’ pslomannerly 
167* distinguished eee eg as se) fh LOrOInary 
168* eo ee et ee ee. ridiculous 
169* gS alee ROS ag ae ee | apathetic 
170 fair ee ee fe ier os. e's ow UDEBaL 
171* ce Sie ee a he, eee es patel d 
172% formidable Ce A i ec Che a (WEEK 
173 UOGGE ST pers iss ge ue ee 6) 89) cs 8 ee YS educated 
174% ECC GCMECIIP) «Bocce Gts, e) He) 6 St tes lethargic 
175 Seine ee Se Sear ao) ae Seat ee ae weak 
176 StiGh alse oe LS © eh) BR! a eer ee pleasing 
177% Pectiien ces mess cee ers oun Le oth). te be es unrelated 
178% Peet eee ee ee ee) et we waver nS 
1/9 Wace Mer wince Senta 6 8 tee Ge oe? 8 clear 
180 £12 JLeOUS| a0) sw ete Sw ee oe corrupt 
NOTE: Items 16, 165, 170, 175, and 180 are dummy 
items that were not used in scoring. 
Satisfaction 
Item 
131 Physical facilities such as buildings and equipment. 
L3z Number of periods taught or supervised. 
L324 Relations with principals, supervisors and inspectors. 
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Relations with other staff members. 

Size of classes. 

Time spent in non-teaching duties. 
Adequacy of two-way communications with employing 
authority of its representatives. 

Relations with pupils. 

Freedom to select lesson content and methods. 
Involvement in formation of school policies and rules. 


How do you rate your school's arrangement of time and 
space for teaching - learning? 

How do you rate your school's resources (amount of time, 
kind of space, number of materials, etc.) for 

teaching - learning? 

How do you rate the present interaction patterns among 
staff members in your school? 

How do you rate present interaction patterns among 
staff and students in your school? 

How do you rate the manner your time is spent in 

your school (how appropriate is it in terms of the 
goals to be achieved)? 

Compared to other schools known to you, how good a job 
do you think your school does in educating the students 
who come to it? 

How well satisfied are you with all aspects of your 
teaching situation in your present school? 


95 





















i es) 
: aw | 
* aa eT : ’ wry 
a 
; ne .) = 


20 . | 
«9 ettedmam Vase ted%o. 8 st taled 
| r mS ane aul owe 
wB. att sib cous wet 
ey inimns: ~ows Kook: A 
I 4 ‘ann asi Yo ironies 
rash Be as tw anotielal 
.aborten jae GnsJnos nozeel Jouiss 62 pe 
boa asliatiog lease fo aoltsemsey Al sasmevioval 


=é 

wt 
+ 

Ad 


7 ; _ 
‘ 
i 
aj 
. 
a2. 
ri 
) io 3n8 : $s2 voy ob wot 
Ton giitioess sot esses 
,amti lo aounome) esoteao3 2'Ioedse tony SIT GoY Ob wot 
fais te i ,@oege to bats 
jaxves! - gabdns 59d 
: 3 f : : 1 3 Sf S257 coy Op woH - : 
; tuov gl setedmen Vista 
y $ta7T vov ob wo 
ie | sinebudge bom Piase 
2 ‘s t 4 sitet vor ob wok 
3 : 17 f mor 
(bsveides od od elacg 
4 : i avon alomiok refto 65 bereqmoD 
az » [oodse IWwiey tanked? gey ob 7 


‘42 @¢ goon oy an 
* a 4 a 1 s » t 5 : e dome 7 
¢ siveqes Ifs raiw wov sve Settatsaad Tia oon “a 


— - a - “ “a 
7J36En7 (3 ANLIOBSS 


us 


96 
STUDENT DATA SERIES 


Demographic and Descriptive Characteristics (Set 1) 


Item 


148 
146 
147 
156 

20 

eat 
ath 


153 


149 


150 


How old are you? 

State your sex. 

In which school grade are you? 

What course are you taking now? 

In which school were you last year? 

Next year you plan'to... 

What is the highest level of education you expect to 
have actually attained ten years from now? 

If you could be remembered here at school for one of 
the things below, which one would you want it to be? 
Which of these things would be hardest for you to 
take? 

In how many extra-curricular activities do you 
participate in school at the present time? 

In how many organized activities do you participate 
outside of school? (e.g., music lessons, swimming 
instruction, hockey, etc.). 


The Task of Public Education (Set I) 


Item 


A fund of information 

Efficient use of the 3 R's (reading, writing, 
arithmetic). 

Effective problem-solving habits. 

An inquiring mind. 

Ability to work harmoniously with others. 
Civic responsibility. 

Loyalty to country. 

Knowledge of world affairs. 

A hygienic well-developed body. 

Emotional stability. 

A sense of right and wrong. 

Enjoyment of the finer things. 

A basis for wise occupational choice. 
Specialized job training. 

Homemaking and handyman skills. 

Wise management of personal finance. 
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Organizational Climate 


Disengagement 


Item 
24 The mannerisms of students in this school are 
annoying. 
25 There is a minority group of students who always 
oppose the majority. 
26 Students exert group pressure on non-conforming class 
members. 
27 Students seek special favors in the school. 
28 Students interrupt other class members who are 
answering in class. 
29 Students ask nonsensical questions in class. 
SO: = Students ramble when they talk in class. 
a. Students in this school deep to themselves. 
32 Students talk about leaving the school. 
ao Students socialize together in small select groups. 
Hindrance 
Item 
34 Routine duties interfere with the job of learning. 
35 Students have too many course requirements. 
36 Assignments require too much work. 
af Rules are burdensome at this school. 
38% Sufficient time is given to prepare assignments. 
39% Instructions, tape-recorders, etc., are available. 
Esprit 
Item 
40 The morale of the students is high. 
41 Students accomplish their work with great vim, vigor, 
and pleasure. 
42 Students at this school show much team spirit. 
43 Janitors and caretakers provide service when needed. 
44 Most of the students have accepted the faults of their 
fellow students. 
45 School supplies are readily available for use in 
classwork. 
46 There is considerable laughter when students gather 
socially. 
47 In class there is a feeling of "let's get things done." 
48 Extra books are available in the classroom for student 
use. 
49 Students spend their free time helping fellow students 


with individual problems. 



















xabioba 
cenls aulmtotnos-now me atuexstq quoTg Jy8RS BF; 


-lomfioe sf2 of esovel Ietoeqge tose 
op ofa aisdema stats rodse tquarepal 
Fon f 2 
-226lo *# sob! teew fasteom 
.Jaef> mf Jiat vadi sedw ofieae 
esvisemat a) qaebh [aogoe akdy at esa 
-loorina @if9 anivedl awoda digs asnebvs® 
-aquotz javier “lease gt serise goo satlalsosr adasbu3® 


-gciwtssi to det eft dilw svetgetek eettaub salavel 7] 
ecysdsTtupey Setwos yas Gog svat eageieds 
Nive dunt 063, avigpsz & . 
-lnofine abd’ 35 eneenphyld ofs | ; ; 
-2S0°MNgZess Steqg%q of sovkg af sats saghst? 
-Sidelieve e%s ,.549 ,StebtctsT-eqed reaolioursent 





ee 
(Ogi \atv se0rs AK asow sherds ty bte 


_ eSibrtge mes? doum wore ~ 
~ ool 
ry Y singe eames dn . Md van 


oe are? a oan 










23 sina 
, ne, TT © aes 
rate | bas Brod. 
sae adj 30. 






7 


Item 


50 


a 


52 


aie 


54 


ac 
56%* 


Item 


71 
vs 


Intimacy 


Students' closest friends are other class members at 
this shcool. 

Students invite other class members to visit them at 
home. 

Students know the family background of other class 
members. 

Students talk about their personal life to other class 
members. 

Students have fun socializing together during school 
time. 

Students work together preparing class assingments. 
Students prefer to prepare class assignments by themselves. 


Aloofness 


Class meetings are organized according to a tight 
agenda. 

Regular classroom sessions are teacher-dominated. 

The teacher runs the classroom session like a business 
conference. 

Students leave the grounds during the school day. 
Students eat lunch by themselves. 

School rules are never questioned. 

Students are deliberately contacted by the teacher 
each day. 

Some type of secretarial service is available for 
student use. 

Students are informed of the results of the principal's 
visit. 


Production Emphasis 


The teacher makes all lesson-scheduling decisions. 
The teacher schedules the work for the student. 

The teacher harps on the subject-matter ability of 
students. 

The teacher harps on students' mistakes. 

The teacher demands that students work to their full 
capacity. 

Extra assignments for students are clearly stated. 
The teacher talks a great deal. 
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Thrust 


Item 

73 The teacher goes out of his way to help student. 

74 The teacher sets an example by working hard himself. 

fe The teacher uses constructive criticism. 

76 The teachers is well prepared for lessons. 

Bk The teacher explains his reasons for criticism to 
students. 

78 The teacher is in the classroom before students arrive. 

80 The teacher tells students of new ideas he has run 
across. 

81 The teacher is easy to understand. 

82 The teacher helps students solve personal problems. 

83 The teacher does personal favors for students. 
Consideration 

Item 

84 The teacher stays after school to help students finish 
their work. 

85 The teacher helps students settle minor differences. 

86 Students help select which courses will be taught. 

87 The teacher tries to get more privileges for students. 
Openness 


Esprit + Thrust - Disengagement = Openness 


The Role of the High School Student (Set IL) 


Conformity 
Item 
28 To try to get good marks. 
46 To try to be accepted by his peer group. 
50 To conform to rules and regulations. 
52 To be an example to other students. 
53 To be hard-working. 
ee To be well-mannered. 
60 To be well-groomed. 
65 To try to get along with his instructors. 
66 To cooperate with the administration. 


67 To address his instructors with respect. 
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Item 


Item 


3 
34 


33 


49 
75 


76 


100 
Participation 


To participate in the evaluation of the effectiveness 
of staff. 

To have representation at board meetings. 

To have freedom of choice of courses he wished to 
study. 

To be represented in setting up rules and regulations. 
To participate in planning the content of a course. 

To be represented in the selection of staff. 

To have a voice in determining the methods used in 
assessing his performance. 

To have representation at staff meeting. 

To be represented in planning the calendar Of activities. 
To be represented in decisions regarding the expulsion 
of students. 


Criticism 


To be inquisitive. 

To feel free to criticize a specific institutional 
policy at home with his family. 

To feel free to criticize a specific institutional 
policy when with his student group. 

To be open minded. 

To be allowed to complete his courses in less than the 
allotted time. 

To be prepared to suffer disciplinary consequences 
resulting from his actions. 


Challenge 


To have freedom of expression in the student paper. 
To evade institutional rules and regulations. 

To feel free to challenge a staff member's inter- 
pretation of a rule. 

To feel free to question an instructor's evaluation 
of his performance. 

To feel free to call staff members by their first 
names. 

To feel free to criticize a specific institutional 
policy openly. 

To be represented in decisions regarding the 
expulsion of students. 
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Individual Quest 


To feel free to boycott classes. 

To have freedom to move in buildings. 

To demonstrate on issues. 

To be allowed to make use of the laboratory for 
individual science projects. 

To be allowed to make use of the school library 
for study after hours. 


Pupil Control Ideology (Set I) 


Item 


157 


158 


159 


160 


161* 


162 


163 


164 


165 


166 


167 


168 


169% 


170 


171 
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174 


It is desirable to require pupils to sit in assigned 
seats during assemblies. 

Pupils are usually not capable of solving their 
problems through logical reasoning. 

Directing sarcastic remarks toward a defiant pupil 

is a good disciplinary technique. 

Beginning teachers are not likely to maintain strict 
enough control over their pupils. 

Teachers should consider revision of their teaching 
methods if these are criticized by their pupils. 

The best principals give unquestioning support of 
teachers in disciplining pupils. 

Pupils should not be permitted to contradict the 
statements of a teacher in class. 

It is justifiable to have pupils learn many facts about 
a subject even if they have no immediate application. 
Too much pupil time is spent on guidance and Activities 
and too litle on academic preparation. 

Being friendly with pupils often leads them to 

become too familiar. 

It is more important for pupils to learn to obey 

rules than that they make their own decisions. 

Student governments are a good "saftety valve" but 
should not have much influence on school policy. 

Pupils can be trusted to work together without 
supervision. 

If a pupil uses obscene or profane language in school, 
it must be considered a moral offense. 

If pupils are allowed to use the lavatory without 
getting permission, this privilege will be abused. 

A few pupils are just young hoodlums and should be 
treated accordingly. 

It is often necessary to remind pupils that their status 
in school differs from that of teachers. 

A pupil who destroys school material or property should 
be severely punished. 
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Pupils cannot perceive the difference between 
democracy and anarchy in the classroom. 
Pupils often misbehave in order to make the teacher 


look bad. 


Attitude to Educational Administration (Set ITI) 


bad") .."" .-"". 
active 
Droaqe.— « 
contemptible 
wasteful . 
courteous 
distinguished 
reasonable 
eager. . . 
Fatraet. oP «7 s 
flexible . 
formidable . 
ignorant . 
vigorous . 
strong . 
annoying . 
pertinent. 
roreetal’ . 
vague . 
righteous 
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NOTE: Items 1, 5, 10, 15, and 20 are dummy items 
that were not used in scoring. 


Satisfaction (Set II) 


Item 


Relationships 
Relationships 
Relationships 
Relationships 
Relationships 
The marks you 


with 
with 
with 
with 
with 
have 


the teachers you see most often. 

the principal and other administrators. 
other students in this school. 
counsellor(s). 

other teachers in this school. 
achieved. 


The quality of your work this year. 


Ratings (Set I) 


Item 
Ls 


18 


Which of the following would describe your rating of 
your own performance in your school work? 

In your opinion, what do the teachers in your school 
consider your performance to be? 
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In comparison to your capacity, to what degree do you 
think you are achieving? 


Political Efficacy (Set ITI) 


Item 


At 


22 


23 


24 


Values 


Item 
108 
112 
126 


136 


Item 
109 
130 
i137 


142 
143 


Item 


110 
114 


Voting is the only way that students like me can have 
any say about how the students' council run things. 
Sometimes student's council activities and business 
seems so complicated that student like me can't 
really understand what's going on. 

Students like me don't jave nay say about what the 
students' council does. 

I don't think student council members care much what 
the students like me think. 


(Set I) 


Fucurietic 


Plan carefully for future opportunities. 

Have firm convictions about educational matters. 
Feel that present sacrifice may be important to 
future gains. 

Plan and save for the future. 


Hedonistic 


Feel that present happiness is most important. 

Do things which permit me to have fun and be happy. 
Feel that present happiness is the most important 
thing in life. 

Have fun attending parties and being with people. 
Get as much pleasure out of life now as possible. 


Sociability 


Be careful not to offend others. 
Consider carefully the feelings of others. 
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7 Choose a job where I can work with many 
interesting people. 

118 Strive for peace with everyone. 

bys Make as many friends as possible. 

ri Be very sociable. 


Discipline 


Item 
BEL Put in long hours of work each day. 
123% Resist strict discipline in school. 
129 Feel children should obey their parents. 
132 Accept strict discipline in the home. 
139 Feel that old-fashioned discipline is needed 
today. 
Individualism 
Item 
116 Make my own decisions in most matters. 
138 Spend as much time as I can working 
independently. 
140 Stand by my convictions. 
Status 
Item 
Eis Attain a higher position than my father attained. 
120 Try to do things better than others. 
ie Get a well paying job. 
134 Get a job which has status. 
Ambition 
Item 
124 Be very ambitious. 
533 Try to avoid making the same mistake twice. 
141 Strive to be an expert at something. 


144 Feel that it is right to be very ambitious. 
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Other-Directed 


Item 
et Feel that the group should decide what kind of 
behavior it will approve. 
128 Wear clothes similar to those of my friends. 


Attributes of Parents 


Item 
22 How do your parents view your present school? 
154 Which item below fits your parents most accurately? 


Attributes of Teachers 


Item 
Z3 How comfortable do you feel about approaching a 
teacher in your school to discuss a problem? 
145 Have you found any teacher in school who is very 
helpful to you? 
155 Which item below fits most of the teachers at 


your school? 


* 
Indicates items that were reflected for scoring. 
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APPENDIX B 


STAFF DATA SERIES 





PROJECT INQUIRY 


STAFF DATA SERIES 


IMPORTANT 


1. All replies will be held in strict confidence. 


D. number is necessary to allow matchi 
of your re at differen tinted "EO measure 
change. It also ertif the need for questions 
me~about age, experiencé; 





General Instructions: 
1. Work at fairly high speed. 
2. Complete each part in order as you come EOADt. 


3. Please answer each item. Most items require only 
one answer. 


4. Instructions for each part differ, please read 
them carefully. 


Your cooperation is both necessary and valuable. 


THANK YOU 


a - 


PARTE 


For the following pl@ase write in the number of the best answer in the blank at f@ 
left side of the page. 


Your sex: (1) Male (2) Female 


Your age: (1) 25 or below (2) 26-35 (3) 36-45 (4) 46-55 
C5)) 2 56vorrvolder 


Years of formal training beyond grade twelve: 


(1) Two or Fewer (2) Three (3) Four (4) Five (5) Six or More 
Years of teaching and/or administrative experience: 

(1) Less than Six (2) Six to Ten (3) Eleven to Fifteen 

(4) Sixteen to Twenty (5) Twenty-one or More 


What proportion of your out-of-class time is spent directly helping individual 





students? (1) Less than 5 per cent (2) 6-10 per cent 
(3) 11-15 per cent (4) 16-20 per cent (5) 21 per cent or More 
What best describes your position? | 
(1) Mostly Administration (2) Mostly Supervising Other Adults | 
(3) Mostly Coordinating the Work of Other Adults 


(4) Mostly Teaching (5) Other 


How do you rate your school's arrangement of time and space for teaching-learning? © 
(1) Excellent (2) Very Good (3) Good 
(4) Somewhat Inadequate (5) Very Inadequate 


How do you rate your school's resources (amount of time, kind of space, number of 
materials, etc.) for teaching-learning? 

(1) Excellent (2) Very Good (3) Good 

(4) Somewhat Inadequate (5) Very Inadequate 


How do you rate the present interaction patterns among staff members in your school? 
(1) Excellent (2) Very good (3) Good 
(4) Somewhat Inadequate (5) Very Inadequate 


How do you rate present interaction patterns among staff and students in your school 
(1) Excellent (2) Very Good (3) Good 
(4) Somewhat Inadequate (5) Very Inadequate 


How do you rate the manner your time is spent in your school (how pociciset is 
it in terms of the goals to be achieved)? 

(1) Excellent (2) Very Good (3) Good 

(4) Somewhat Inadequate (5) Very Inadequate 


Compared to other schools known to you, how good a job do you judge your school 
does in educating the students who come to it? 

(1) Outstanding (2) Very Good (3) Slightly Above Average 

(4) Slightly Below Average (5) Poor (6) Very Poor 


How well satisfied are you with all aspects of your teaching situation in your 
present school? (Check one) 
(1) Enthusiastic (2) Satisfied (3) Fairly Well Satisfied | 4 
(4) Somewhat Dissatisfied (5) Dissatisfied (6) Very Dissatisfied | 


LD ae 





PART ITI 


The purpose of this questionnaire is to discover what you think the role of the HIGH SCHOOL 
STUDENT ought to be. ; 


For each of the statements in the following three pages indicate how you feel -- that is, 
what you think ought to be. 


Respond by circling the number which corresponds to the best answer. 


Example: 


| The HIGH SCHOOL STUDENT ought to have the freedom to wear the 
/hair style of his choice LE Ae. im ane G) ew) 


If you have circled the number 5, you have indicated that you 
disagree somewhat with the statement 


KEY : agree very strongly 
agree strongly 
agree somewhat 
undecided 

disagree somewhat 
disagree strongly 


disagree very strongly 


NOU Wb FE 


You think or feel that the HIGH SCHOOL STUDENT ought: 


15. to attend all classes regularly Meta ae ia On OPT 
16. to spend substantial time studying course materials aS eee) DOR 7 
17. to conform to rules and regulations governing dress Leona Ch pec OLS 
18. to try to get good marks pee eee OO. od 
19. to feel free to challenge an instructor's statements eee rs 3 ea Oo. 
20. to expect to be disciplined by his peer group ee ees A ee Od 
21. to have freedom to experiment with LSD or other drugs TO? RO Saeed oti 


| 22. to participate in the evaluation of the effectiveness of staff 1 2 3 4 5 NT 
23. to be inquisitive ALAR AS le Se LG 2 7 


24. to feel free to criticize a specific institutional policy at iia, 3 ue aso Lee, 
home with his family 


25. to feel free to criticize a specific institutional policy A Wie 25 Ee OL EO ood, 7. 
when with his student group 

26. to have representation at board meetings i A poe ices ORAM ye Dey HERAT | 

27. to have freedom of choice of courses he wishes to study RR ae es Von Re hee Pk NT 

28. to have freedom of expression in the student paper Ue Wee dear fe Duk 6 Raa 

29. to try to be accepted by the staff ice e RO oe Sale pal ea 

30. to be represented in setting up rules and regulations ee Sue tae hit O ACY, 


SS he 


eit 


BZ. 


33. 


34. 


35. 


here 


37. 


eh; 


39: 


40. 


41. 


42. 


43. 


44, 


45. 


46. 


47. 


48. 


49. 


50. 


51. 


52. 


53% 


54. 


KEY: agree very strongly 
agree strongly 

agree somewhat 
undecided 

disagree somewhat 
disagree strongly 

. disagree very strongly 


NOU HW ND FE 


You think or feel that the HIGH SCHOOL STUDENT ought: 


to take detailed notes in class 

to feel free to boycott classes 

to feel free to challenge existing values 

to participate in planning the content of a course 
to be represented in the selection of staff 
to try to be accepted by his peer group 

to take an active part in student activities 
to evade institutional rules and regulations 
to be open-minded 

to conform to rules and regulations 

to memorize facts 

to be an example to other students 

to be hard-working 


to feel free to challenge a staff member's interpretation 
of a rule 


to be well-mannered 


to feel free to question an instructor's evaluation of his 
performance 


to have freedom to move in buildings 


to have a voice in determining the methods used in 
assessing his performance 


to be politically involved 

to be well-groomed 

to have representation at staff meetings 
to demonstrate on issues 


to observe only minimal compliance with rules and 
regulations 


to feel free to call staff members by their first names 
mT Aye 


- 


1 


KEY: . agree very strongly 

. agree strongly 

. agree somewhat 
undecided 

. disagree somewhat 

. disagree strongly 

. disagree very strongly 


NAM PWN FEF 
e 


You think or feel that the HIGH SCHOOL STUDENT ought: 
to try to get along with his instructors ae. 16s wate 
to cooperate with the administration LR) 3 ea 8 
to address his instructors with respect 12S rare 


to feel free to criticize a specific institutional policy RZ ae Sa 
openly 


to be represented in planning the calendar of activities Tea eS i Av 


to be allowed to make use of the laboratory for individual 
science projects 1 EWA ie eth 


to be allowed to make use of the school library for study 
after hours Wale b ss ba eas) 


to be allowed to hold informal seminars on critical issues 5 pe ae dat Kade TR 


to participate in extra-curricular activities with staff 
members Lalo Aro 4), 3 


to be represented in decisions regarding the expulsion 
of students deme nk ooh ae) 


to be allowed to complete his courses in less than the 
allotted time ce Re ia ir ay alles 


to be prepared to suffer disciplinary consequences 
resulting from his actions Li?) 3 ae 





PART III 
ORCeBeO). 


Developed by 


A. W. HALPIN and D. B. CROFT 





Following is a list of items that are used to describe the organizational climate or the 
" bersonality" of your school. The items describe typical behaviors or conditions that occ 
within a school. Please indicate to what extent each of these descriptions characterizes 
your school. Please do not evaluate the items in terms of "good" or "bad" behavior but re 
each item carefully and respond in terms of how well the statement describes your school. 


It is important that your answer be "independent", so please do not discuss your answers 
with other teachers. There is no time limit. Please be frank in your response with the 
assurance that individual responses are strictly confidental. 


DIRECTIONS: 
a. READ each item carefully. 
b. THINK about how well the statement describes your school. 


c. DECIDE whether the behavior or condition described in the item occurs 
rarely, sometimes, often, or very frequently in your school. 


d. DRAW a CIRCLE around one of the four letters following the item to show 
the answer you have selected. 


. very frequently occurs 
often occurs 

sometimes occurs 

. rarely occurs 


RwWNe 


e. Please respond to EVERY item 
67. Teachers’ closest friends are other faculty members at this school LZ ee 
68. The mannerisms of teachers at this school are annoying oiey sie =: 


69. Teachers spend time after school with students who have individual 
problems 1 PZAiee 


70. Instructions for the operation of teaching aids are available ake fa. 
71. Teachers invite other faculty members to visit them at home 1 24 3 
72. There is a minority group of teachers who always oppose the majority 1. 2a 
73. Extra books are available for classroom use Lee 
74. Sufficient time is given to prepare administrative reports | Ly 2 eae 
75. Teachers know the family background of other faculty members 4 oie 
76. Teachers exert group pressure on non-conforming faculty members Leste 3 4 
77. In faculty meetings, there is the feeling of "let's get things done" Dieuz 3 4 


78. Administrative paper work is burdensome at this school 1.23 


1. very frequently occurs 
2. often occurs 

3. sometimes occurs 

4. rarely occurs 


Please respond to EVERY item 


Teachers talk about their personal life to other faculty members Taro? ey 2): A 
Teachers seek special favours from the principal La ee eG 
School supplies are readily available for use in classwork 2 a ae 
Student progress reports require too much work Pee. 4 
Teachers have fun socializing together during school time 1 Spars 


Teachers interrupt other faculty members who are talking in staff meetings 12 3 4 





Most of the teachers here accept the faults of their colleagues e's 
Teachers have too many committee requirements pe ee os 
There is considerable laughter when teachers gather informally Le 20S y° 4 
Teachers ask nonsensical questions in faculty meetings 1 eeaes te ot 
Custodial service is available when needed phe aoe 
Routine duties interfere with the job of teaching lieiitees 
Teachers prepare administrative reports by themselves gad ee eae 
Teachers ramble when they talk in faculty meetings beta Yc aay 1 
Teachers at this school show much school spirit 1 2 aed & 
The principal goes out of his way to help teachers L2G 
The Peictpal helps teachers solve personal problems 1a Sed 
Teachers at this school stay by themselves - 1 eee 
The teachers accomplish their work with great vim, vigor and pleasure Le 2 tee 
The principal sets an example by working hard himself pe hoe Shien 
The principal does personal favours for teachers he aes Ce A 
Teachers eat lunch by themselves in their own classrooms 5 ie Bi ac (ae A 
The morale of the teachers is high L793 4 
The principal uses constructive criticism 1 Beer Pees Tae A 
The principal stays after school to help teachers finish their work geet eae eS 
Teachers socialize together in small select groups 5 he Ses as lee 
The principal makes all class-scheduling decisions ct” wae ae 
Teachers are contacted by the principal each day she eee ee 


ny oe 


ECs 
108. 
LOSt 
110. 
ale 
Dor 
Hels 
114. 
Thales 
116, 
dF 
118. 
119. 
120. 
Wales 
hoz 
2s 
124. 
L25% 
ZO 
Lees 


E23: 


Mee he 


130. 


1. very frequently occurs 
2. often occurs 

3. sometimes occurs 

4. rarely occurs 


Please respond to EVERY item 

The principal is well prepared when he speaks at school functions 
The principal helps staff members settle minor differences 
The principal schedules the work for the teachers 

Teachers leave the grounds during the school day 

Teachers help select which courses will be taught 

The principal corrects teachers 'mistakes 

The principal talks a great deal 

The principal explains his reasons for criticism to teachers 
The principal tries to get better salaries for teachers 
Extra duty for teachers is posted conspicuously 

The rules set by the principal are never questioned 

The principal looks out for the personal welfare of teachers 
School secretarial service is available for teachers' use 
The principal runs the faculty meeting like a business conference 
The principal is in the building before teachers arrive 
Teachers work together preparing administrative reports 
Faculty meetings are organized according to a tight agenda 
Faculty meetings are mainly principal-report meetings 

The principal tells teachers of new ideas he has run across 
Teachers talk about leaving the school system 

The principal checks the subject-matter ability of teachers 
The principal is easy to understand 

Teachers are informed of the results of a supervisor's visit 


The principal insures that teachers work to their full capacity 


an Be 


PART IV 


Rate your degree of satisfaction with teaching in your school by using this scale. 
Circle the selected number. 


1. highly satisfied 

2. quite satisfied 

3. slightly satisfied 

4, slightly dissatisfied 

5. quite dissatisfied 

6. highly dissatisfied 
131. Physical facilities such as buildings and equipment Lee, aos 
132. Number of periods taught or supervised a2 
133. Relations with principals, supervisors and inspectors be 2 £713 
134. Relations with other staff members Nee ed ee 
135. Size of classes Le 27S 
136. Time spent in non-teaching duties Lhe 7S 


137. Adequacy of two-way communications with employing authority 
or its representatives ik ae A 


138. Relations with pupils Hat Ayad 
139. Freedom to select lesson content and methods 1 Dia 3 


140. Involvement in formation of school policies and rules ade 3 


PART V 
INSTRUCTIONS 


Following are a number of statements about teaching. Our purpose is to gather information 
regarding the actual attitudes of educators concerning these statements. You will recogni 
that the statements are of such a nature that there are no correct or incorrect answers. 
We are interested only in your frank opinion of them. 


Please indicate your personal opinion about each statement by circling the appropriate 
response at the right of the statement. 


) 
o) 
tal 
) 
ME > 
iy oO 
00 doo 
cl Nt jak aon 
Ree mre 
Rees a ashe we) 
rs) of i= od 
n < =) A 
141. It is desirable to require pupils to sit in assigned seats 
during assemblies 1:2 eee 
142. Pupils are usually not capable of solving their problems 
through logical reasoning 1° ee 2 OS ies. 
143. Directing sarcastic remarks toward a defiant pupil is a 
good disciplinary technique LCR ae ae 
144. Beginning teachers are not likely to maintain strict enough 
control over their pupils Ly it 2S eee 
145. Teachers should consider revisions of their teaching methods 
if these are criticized by their pupils 1 2 3 4 


146. The best principals give unquestioning support to teachers 
in disciplining pupils 


147. Pupils should not be permitted to contradict the statements 
of a teacher in class 1 22S eee 


148. It is justifiable to have pupils learn many facts about a 
subject even if they have no immediate application Toe?) 3 4 


149. Too much pupil time is spent on guidance and activities 
and too little on academic preparation 1 2 3 4 


150. Being friendly with pupils often leads them to become too 


familiar 1.) 2a eee 
151. It is more important for pupils to learn to obey rules than 

that they make their own decisions uk 2 3 4 
152. Student governments are a good "safety valve" but should not 

have much influence on school policy eh 2 3 4 
153. Pupils can be trusted to work together without supervisors us 2 3 4 


154. If a pupil uses obscene or profane language in school, it 
must be considered a moral offense ae endian 


- 10 - 





155. 


156. 


Wey 7 


158. 





159. 


160. 


If pupils are allowed to use the lavatory without 
getting permission, this privilege will be abused 


A few pupils are just young hoodlums and should 
be treated accordingly 


It is often necessary to remind pupils that their 
status in school differs from that of teachers 


A pupil who destroys school material or property 
should be severely punished 


Pupils cannot perceive the difference between 
democracy and anarchy in the classroom 


Pupils often misbehave in order to make the 
teacher look bad 


Pry bi ae 


Strongly Agree 


Agree 


ho 


Undecided 


Disagree 


Strongly Disagree 


The purpose of this instrument is to measure attitude toward the concept EDUCATIONAL — 
ADMINISTRATION. In answering, please make your judgments on the basis of what this 
concept means to you. 


4. 


PART VI 


INSTRUCTIONS 


Here is how to use these scales: 






If you feel that this concept is very closely related to one end of the scale, you 
should place your checkmark as follows: 


fair Xa : . = : : unfair 


ee ee 


fair : ; : : iff SX unfair 


——_— ee ee 


If you feel that this concept is quite closely related to one end of the scale (but 
not extremely), you should place your checkmark as follows: 
strong he eX pues ~ : : ; weak 


—_—_—_—_—_—_—— ne 


strong ; : : : Se Keays weak 


SY 


If this concept seems only slightly related to one side as opposed to the other side 
(but not really neutral), then you should check as follows: ’ 
active : ee te : : : passive 


| 


active : 3 : le Oy : passive 


SS ES ES | eco 


The direction toward which you check, of course, depends upon which of the two ends 
of the scale seem most characteristic of the concept you're judging. 


If you consider the concept to be neutral on the scale, both sides of the scale 
equally associated with the concept, or if the scale is completely irrelevant, a 
unrelated to the concept, then you should place your checkmark in the middle space. 


safe : : Sanat : : dangerous 


| Tsien! / <nictseessusveeyien/ (| eisiemnusiasemswsesicem| acc careesesea ees 


WORK FAIRLY QUICKLY 


alone e 


162. 
Gee 
GSS 
164. 
165. 
166. 
167. 
168. 
169. 
170. 
171. 
Li 2. 
10 eae 
174. 
175. 
176. 
177. 
178. 
Ikke 


180. 


contemptible 
wasteful 
courteous 
distinguished 
reasonable 
eager 

fair 
flexible 
formidable 
ignorant 
vigorous 
strong 
annoying 
pertinent 
forceful 
vague 


righteous 


EDUCATIONAL ADMINISTRATION 


en rs 
——— Ne ee 
a 
ee 
a 
en emnemmnnatlinmmeecnmmmenesenestilinenseemeenneenend 
ee 
re 
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ee nee ommnaiillicemnsneseeeneseetlieeneeeneennennntilieememneeenemmmennnel 
i 
a crsesnsesstiliteussseneneseesttlimeennsemmmeenen” 
ed 
—- 
nee emmnnmennestlicmmetmmneneesssstttlicneemensnememmment 
ee emeiiiiicmmmmnmmemeend 
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a 
a 
nn ee emmillienmessemneessnettlianeesmemmmememmnd 
me eee eee 
a eammnenntiicnememmmenmmnend 
—_— 


eee 
— 


(OVER) 


aD a 


sluggish 
narrow 
admirable 
CHELEcy 
unmannerly 
ordinary 
ridiculous 
apathetic 
unfair 
rigid 
weak 
educated 
lethargic 
weak 
pleasing 
unrelated 
wavering 
clear 


corrupt 


PART VII 


181. Listed below are sixteen tasks often suggested for high school education 
programs. Choose the THREE tasks that you think are the most important. 
Rank these in order of importance using 1, 2, 3 with 1 representing the 
most important. 
A high school educational program should help develop in students: 

(1) a fund of information 

(2) efficient use of the 3 R's (reading, writing, arithmetic) 

(3) effective problem-solving habits 

(4) an i Deine mind 

(5) ability to work harmoniously with others 

(6) civic responsibility 

(7) loyalty to country 

(8) knowledge of world affairs 

(9) a hygienic well-developed body 

___(10) emotional stability 

(11) a sense of right and wrong 

____ (12) enjoyment of the finer things 

____(13) a basis for wise occupational choice 

___(14) specialized job training 


(15) homemaking and handyman skills 


(16) wise management of personal finance 


182. With which programs are you primarily involved (write in the number of the 
best answer in the blank at the left): Pe 


(1) matriculation (2) general (3) vocational or technical 
(4) business (5) industrial arts (5) involved with more than one 


(6) does not apply to my job 


THANK YOU FOR YOUR COOPERATION, PLEASE BE SURE THIS FORM IS RETURNED TO THE 
RESEARCHERS, 


celine 
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APPENDIX C 


STUDENT DATA SERIES 





PROJECT INQUIRY 


STUDENT DATA SERIES 


Set I 


IMPORTANT 


Individual replies are held in strict confidence. 


An I.D. number is necessary to allow your responses at 
different times in the year to be matched and totalled. 





General Instructions: 
1. Work at fairly high speed. 
2. Complete each part in order as you come to its 


3. Please answer each item. Most items require only 
one answer. 


4. Instructions for some parts differ, please read 
them carefully. 


5, Please do not mark on this questionnaire, use the 
answer sheet for Set l. 


Your sincere cooperation is very valuable. This 
information can affect decisions concerning changes in 
the operation of your school. 


THANK YOU 


Please note the space labelled Name at the top of the answer sheet. In this space 
write only the first two letters of your last name and the day and month of your 
birthday. For example: SM 7, January. 





Thank you. 


Now read the instructions for Part I following: 


PART I 


Listed below are sixteen tasks often suggested for high school educational programs. 


(a) First, choose the task that you think is the most important. On the answer 
sheet mark number one for the number of the task you choose. 





A high school educational program should help develop in students: 

(1) a fund of information 

(2) efficient use of the 3 R's (reading, writing, arithmetic) 

(3) effective problem-solving habits 

(4) an inquiring mind 

(5) ability to work harmoniously with others 

(6) civic responsibility 

(7) loyalty to country 

(8) knowledge of world affairs 

(9) a hygienic well-developed body 

(10) emotional stability 
(11) a sense of right and wrong 
(12) enjoyment of the finer things 

(13) a basis for wise occupational choice 

(14) specialized job training 
(15) homemaking and handyman skills 
(16) wise management of personal finance 

(b) Now, choose the second most important task. Mark the correct response on the 

answer sheet. 
(c) Finally, choose the third most important task. Mark the correct response 


on the answer sheet. 


(d) Move on to question 17. 


= afer 


PART IT 


Choose the number of the best answer to each of the following and mark the correct 
response on the answer sheet. 


17. Which of the following would best describe your rating of your own performance 
in your school work? 


(1) Much Above Average 

(2) Above Average 

(3) Average 

(4) Somewhat Below Average 
(5) Definitely Below Average 


18, In your opinion, what do the teachers in your school consider your performance 
to be? 


(1) Much Above Average 

(2) Above Average 

(3) Average 

(4) Somewhat Below Average 
(5) Definitely Below Average 


19. In comparison to your capacity, to what degree do you think you are achieving? 


(1) Much Above Average 

(2) Above Average 

(3) Average 

(4) Somewhat Below Average 
(5) Definitely Below Average 


20. In which school were you last year? 


(1) This School 

(2) A Different School in the Edmonton Public System 
(3) A School Outside the Edmonton Public System 

(4) Not in School Last Year 


215° Next year you plan to 


(1) Continue in Public School 

(2) Go to University 

(3) Go to a College or Junior College 
(4) Go to a Technical/Vocational School 
(5) Other 


22. How do your parents view your present school? 


(1) Very Favourably 

(2) Somewhat Favourably 
(3) Neutral 

(4) Somewhat Unfavourably 
(5) Quite Unfavourably 


23. How comfortable do you feel about approaching a teacher in your school to 
discuss a problem? 


(1) Very Comfortable 

(2) Reasonably Comfortable 
(3) Slightly Uncomfortable 
(4) Quite Uncomfortable 
(5) Very Uncomfortable 


Se 


PART III 


Continue to choose the best answer and mark the correct response on the answer sheet. 


The mannerisms of students in this school are annoying. 

There is a minority group of students who always oppose 

the majority. 

Students exert group pressure on nonconforming class members. . 
Students seek special favors in the school. 


Students interrupt other class members who are answering in class. 


Students ask nonsensical questions in class. 
Students ramble when they talk in class. 

Students in this school keep to themselves. 
Students talk about leaving the school. 

Students socialize together in small select groups. 


Routine duties interfere with the job of learning. 
Students have too many course requirements. 
Assignments require too much work. 

Rules are burdensome at this school. 

Sufficient time is given to prepare assignments. 


Instructions for the operation of such study aids as 
projectors, tape-recorders, etc., are available. 

The morale of the students is high. 

Students accomplish their work with great vim, vigor and 
pleasure. 

Students at this school show much team spirit. 

Janitors and caretakers provide service when needed. 


Most of the students have accepted the faults of their 
fellow students. 

School supplies are readily available for use in classwork. 
There is considerable laughter when students gather socially. 
In class there is a feeling of "let's get things done." 
Extra books are available in the classrooms for student use. 


Students spend their free time helping fellow students 

with individual problems. 

Students’ closest friends are other class members at this school. 
Students invite other class members to visit them at home. 
Students know the family background of other class members. 
Students talk about their personal life to other class members. 
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Students have fun socializing together during school time. 
Students work together preparing class assignments. 


Students pre 
Class meetin 
Regular clas 


The teacher 
conference. 
Students lea 
Students eat 
School rules 
Students are 


Some type of 
Students are 


fer to prepare class assignments by themselves. 
gs are organized according to a tight agenda. 
sroom sessions are teacher-dominated. 


runs the classroom sessions like a business 


ve the grounds during the school day. 
lunch by themselves. 
are never questioned. 
deliberately contacted by the teacher each day. 


secretarial service is available for student use. 
informed of the results of the principal's visit. 


The teacher makes all lesson-scheduling decisions. 


The teacher 
The teacher 


The teacher 
The teacher 


schedules the work for the student. 
harps on the subject matter ability of students. 


harps on students' mistakes. 


demands that students work to their full capacity. 


Extra assignments for students are clearly stated. 


The teacher 
The teacher 


The teacher 
The teacher 
The teacher 
The teacher 
The teacher 


The teacher 
The teacher 
The teacher 
The teacher 
The teacher 


The teacher 
their work. 
The teacher 


talks a great deal. 
goes out of his way to help students. 


sets an example by working hard himself. 

uses constructive criticism. 

is well prepared for lessons. 

explains his reasons for criticism to students. 
looks out for the personal welfare of students. 


is in the classroom before students arrive. 
tells students of new ideas he has run across 
is easy to understand. 

helps students solve personal problems. 

does personal favors for students. 


stays after school to help students finish 


helps students settle minor differences. 


Students help select which courses will be taught. 


The teacher 


tries to get more privileges for students. 


Very Frequently 
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Choose the best answer and mark the correct response on the answer sheet. 


88. 


89. 
90. 
obs 
92. 
93. 
94. 
Lee 
Foz 
97. 
98. 
Shee 
100. 
101. 


LO2% 


103. 


104. 


LOS. 


106. 
107. 


Does your family own a Car? sarc Scshe areca ehetel eo ahene etekoncnctarcts Le Yes 


Does your family have a garage or CarpOrt?c-+esseeoo 


Did your father 
Did your mother 
Did your father 


Did your mother 


go 
go 
go 
go 


to high SCHOOL Rie close slererenetedenonotenane 


fo high School (ee «ssc als sss pisie lie 


to unLVerslty7 GG G5. cles otiatets wis 


CO UNL VETSLUY? « a:0 aus ies 


eoeeeeoeeeeeee 


Is there a writing desk in your home?....ccccevcccce 


Does your family 
Does your family 
Does your family 
Do you have your 


Does your family 


have. a hi-fi record player? ......»» 


OWIVTA? PLANO Ms Gracia eaic.a ess od wie alas ole olen 


get a daily newspaper? 


eeeeoeeeeevoeed¢ee? 


own @’room-at Home?'y‘s)s)... » sismntes eet « 


Own aL est OWE OM Cys ool e. « ciecaee eee atele Tanaie 


Is there an encyclopedia in your home?.......scecee. 


Does your family have more than 100 hard covered 
books? (e.g.,4 shelves 3 feet long)..cescceccecssece 


Did your parents borrow any books from the 
ELULALY Slate YAR! wots fae eis.sig0 bao so 6 as oe cles petals 


Does your family leave town each year for 
a NOLIGAY 7s ccle sais oes le so. 6 Sisushiniios sis Miexeus Gyu'sgunacrcus tne cael 


Do you belong to any club where you have 


to pay PECS? ys Bet we we Seb cee ete ele eae RE BE ce 


Does your mother belong to any clubs or 


organizations such as study, church, art, or 
social Ge DiGi Aea teh even cvekeicks levee: Shebauess Uactaeedicns Boe eee 


Does your family own™a* color TV" set?s APCs eeees .e4 


Have you ever had lessons in music, dancing, 
ano ocwinmming, etc. outside, of. scnool nic... sc obi 


ih. 


Yes 


Yes 
yes 
Yes 
Yes 
Yes 
Yes 
yes 
yes 
Yes 
Yes 


Yes 


Yes 


Yes 


Yes 


Yes 


Yes 


Yes 


2. 
2. 
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No 
No 


No 


No 


No 


No 


PART V 


Directions: 


1. Read each item carefully, beginning each with "I ought to." 
2. Think about how well the statement agrees with your own feeling. 


3. Mark the number of the best answer on the answer sheet. 


I AGREE: 
Very Some- Not 

I OUGHT TO: Strongly Strongly Moderately what Much 
108. plan carefully for future 

opportunities ul 2 3 4 . 
109. feel that present happiness is 

most important 1 2 3 4 
110. be careful not to offend others up 2 } 4 5 
111. put in long hours of work each day ‘ 2 3 4 5 
112. have firm convictions about 

educational matters vk 2 3 4 5 
113. attain a higher position than my 

father attained i 2 3 4 5 
114. consider carefully the feelings 

of others a fs 3 4 5 
115. save money carefully el Ps 3 4 5 
116. make my own decisions in most 

matters 1 2 3 4 5 
117. choose a job where I can work 

with many interesting people “i 2 3 4 5 
118. strive for peace with everyone z 2 3 4 5 
119. have firm ideas about politics Li 2 3 4 5 
120. try to do things better than 

others 1 2 3 4 5 
121. make as many friends as possible i. 2 3 4 5 
122. spend less and save more z 2 3 4 5 
123. resist strict discipline in school 1 2 2 4 5 
124. be very ambitious 1 2 3 4 5 
125. feel that the group should decide 

what kind of behavior it will approve ik P | 4 5 
126. feel that present sacrifice may be 

important for future gains 1 2 &) 4 5 
127. get a well paying job i 2 3 4 5 
128. wear clothes similar to those 

of my friends 1 - 3 4 5 


I AGREE: 


Very Some- Not 

I OUGHT TO: Strongly Strongly Moderately what Much 
129. feel children should obey 

their parents 1 4 3 4 5 
130. do things which permit me to 

have fun and be happy 1 2 3 4 5 
131. be very sociable | is 2 3 4 5 
132. accept strict discipline in 

the home ih Z 3 4 5 
133. try to avoid making same 

mistake twice 1 2 5 4 3 
134. get a job which has status i Z 3 4 s 
135. feel that work comes before 

pleasure id 2 3 4 5 
136. plan and save for the future J 2 2 4 5 
137. feel present happiness is most 

important thing in life 1 2 3 4 5 
138. spend as much time as I can 

working independently A 2 3 4 5 
139. feel that old-fashioned discipline 

is needed today 1 2 3 4 5 
140. stand by my convictions 1 2 3 4 
141. strive to be an expert at something 1 2 3 4 5 
142. have fun attending parties 

and being with people i 2 3 4 5 
143. get as much pleasure out of 

life now as possible 1 2 3 4 5 
144. feel that it is right to be 

very ambitious 1 2 3 4 5 


oe ee 


Choose the best answer and mark the correct response on the answer sheet 


145. 


146. 


147. 


148. 


149 ° 


150. 


151. 


152. 


PART VI 


Have you found any teacher in school who is very helpful to you? 


(1) 
(2) 


Yes 
No 


State your sex. 


(1) 
(2) 


Boy 
Girl 


In which school grade are you? 


(1) 
(2) 
(3) 
(4) 
(5) 
How old are 
(1) 
(2) 
(3) 
(4) 
(5) 


In how many 


nine 

ten 
eleven 
twelve 
thirteen 


you? 
14 or younger 


18 or over 


extra-curricular activities do you participate in school 


at the present time? 


(1) 
(2) 
(3) 
(4) 
(5) 


In how many 
(e€.g-»music 


(1) 
(2) 
(3) 
(4) 
(5) 


What is the 


none 
one 

two 

three 

four or more 


organized activities do you participate outside of school? 
lessons, swimming instruction, hockey, etc.) 


none 
one 

two 

three 

four or more 


highest level of education you expect to have actually 


attained ten years from now? 


(1) 
(2) 
(3) 


(4) 
(5) 


Not finished high school 

High School graduate or Technical Institute graduate 
Some University, e.g., Teaching Certificate, Reg. 
Nurse, etc. 

University degree, e.g., B.A., B.Ed., B.Sc., R-No 
Professional Degree, e.g., Doctor, Lawyer, Ph.D. 


Which one of these things would be hardest for you to take? 


(1) 
(2) 
(3) 


parents' disapproval 
teachers' disapproval 
breaking with friend 


a ABY 


153. If you could be remembered here at school for one of the things below, which 
one would you want it to be? 


(1) outstanding student 
(2) athletic star 
(3) most popular 


154. Which item below fits your parents most accurately? 


(1) they understand problems of teen-agers and assist them 

(2) they are not interested in teen-agers 

(3) they seem willing to help but don't understand problems 
of teen-agers 


155. Which item below fits most of the teachers at your school? 


(1) they understand problems of teen-agers and assist them 

(2) they are not interested in teen-agers 

(3) they seem willing to help but don't understand problems 
of teen-agers 


156. What course are you taking now? 


(1) Matriculation (university entrance) 
(2) General 

(3) Industrial Arts 

(4) Business 

(5) Technical or Vocational 


PART VII 
Following are anumber of statements about teaching. Our purpose is to gather 
information regarding your actual attitudes concerning these statements. 


You will recognize that the statements are of such a nature that there are no correct 
or incorrect answers. We are interested only in your frank opinion of them. 


Choose the best answer and mark the correct response on the answer sheet. 
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157. It is desirable to require pupils to sit in 1 a 3 4 5 
assigned seats during assemblies. 
158. Pupils are usually not capable of solving 1 2 3 4 5 
their problems through logical reasoning. 
159. Directing sarcastic remarks toward a defiant is 2 3 4 5 
pupil is a good disciplinary technique. 
160. Beginning teachers are not likely to maintain i 2 3 “+ ) 
strict enough control over their pupils. 
161. Teachers should consider revision of their 1 2 3 4 =) 
teaching methods if these are criticized by 
their pupils. 
162. The best principals give unquestioning support 1 2 3 4 5 
to teachers in disciplining pupils. 
163. Pupils should not be permitted to contradict u 2 | 4 5 
the statements of a teacher in class. 
164. It is justifiable to have pupils learn many facts 1 2 3 4 5 
about a Subject even if they have no immediate 
application. 
165. Too much pupil time is spent on guidance and f 2 3 4 5 
activities and too little on academic 
preparation. 
166. Being friendly with pupils often leads them to L Z 3 4 5 
become too familiar. 
167. It is more important for pupils to learn to 7 Z 4 4 2) 
obey rules than that they make their own 
decisions. 
168. Student governments are a good "safety valve" 1 2 3 4 5 
but should not have much influence on school 
policy. 
169. Pupils can be trusted to work together without il 2 3 4 5 
supervision. 
wei. = 
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170. If a pupil uses obscene or profane language 1 2 3 
in school, it must be considered a moral offense. 
171. If pupils are allowed to use the lavatory with- ih 2 3 
out getting permission, this privilege will be 
abused. 
172. A few pupils are just young hoodlums and should i Z 3 
be treated accordingly. 
173. It is often necessary to remind pupils that 1 2 3 
their status in school differs from that of 
teachers. 
174. A pupil who destroys school material or 1 2 3 
Property should be severely punished. 
175. Pupils cannot perceive the difference between 1 2 3 
democracy and anarchy in the classroom. 
176. Pupils often misbehave in order to make the 1 2 3 


teacher look bad. 


Disagree 


m~ 


Strongly Disagree 


nn 


This concludes Set I. Thank you for your cooperation. Please return 
the questionnaire and the answer sheet to the teacher in charge. 


Be dy a = 


PROJECT INQUIRY 


STUDENT DATA SERIES 


Syore el Ea 


IMPORTANT 


Individual replies are held in strict confidence. 


An I.D. number is necessary to allow your responses at 
different times in the year to be matched and totalled. 





General Instructions: 
1. Work at fairly high speed. 
2. Complete each part in order as you come to it. 


3. Please answer each item. Most items require only 
one answer. 


4. Instructions for some parts differ, please read them 
carefully. 


5. Please do not mark on this questionnaire, use the 
answer sheet for Set II. 


Your sincere cooperation is very valuable. This 
information can affect decisions concerning changes in 
the operation of your school. 


THANK YOU 


INS TRU CTLONS 


Please note the space labelled Name at the top of the answer sheet. In this space write 
only the first two letters of your last name and the day and month of your birthday. 


For example: SM 7, January. 





Thank you. 
PART I 
The purpose of this instrument is to measure your attitude toward the concept EDUCATIONAL 
ADMINISTRATION. In answering, please make your judgments on the basis of what this con- 
cept means to you. 
Here is how to use these scales: 
1. If you feel that this concept is very closely related to one end of the scale, you 


should select either 1 or 7; (Be sure to mark on the answer sheet not the ques- 
tionnaire.) 


fair. sl 2 5) 4 5 6 7. unfair 
OR 
fair 1 2 3 4 5 6 ie untae 


2. If you feel that this concept is quite closely related to one end of the scale 
(but not extremely), you should select either 2 or 6: 


strong l 2 3) 4 5 6 7 weak 
OR 
strong l 2 3 4 > 6 7 weak 


3. If this concept seems only slightly related to one side as opposed to the other side 
(but not really neutral), then you should choose either 3 or 5; 


active 1 2 3 4 5 6 7 passive 
OR 
active 1 2 3 4 5 6 7 passive 


The direction toward which you check, of course, depends upon which of the two ends 
of the scale seem most characteristic of the concept you're judging. 


4. 1£ you consider the concept to be neutral on the scale, both sides of the scale 
equally associated with the concept, or if the scale is completely irrelevant, 
unrelated to the concept, then you should select the middle response: 


safe 1 2 3 4 = 6 7 dangerous 


WORK FAIRLY RAPIDLY 


bad 


active 


broad 
contemptible 
wasteful 
courteous 
distinguished 
reasonable 
eager 

fair 
flexible 
formidable 
ignorant 
vigorous 
strong 
annoying 
pertinent 
forceful 
vague 


righteous 


EDUCATIONAL ADMINISTRATION 


2 3 4 5 
2 3 4 ) 
a 3 4 5 
” 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
Z 3 4 5 
2 3 4 5 
2 | 4 5 
2 | 4 8) 
2 3 4 5 
2 5 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 ) 4 5 
ee 3 4 3) 
Z 3 4 2 
2 3 4 5 


good 
sluggish 
narrow 
admirable 
Ener ty. 
unmannerly 
ordinary 
ridiculous 
apathetic 
unfair 
rigid 

weak 
educated 
lethargic 
weak 
pleasing 
unrelated 
wavering 
clear 


corrupt 


Choose the best answer and mark the correct space on the answer sheet. 


paths 


pao ae 


236 


24. 


PART Il 


Voting is the only way that students like me 
can have any say about how the students' 
council runs things. 


Sometimes students' council activities and 
business seem so complicated that a student 
like me can't really understand what's going 
on. 


Students like me don't have any say about what 
the students' council does. 


I don't think student council members care 
much what the students like me think. 


Agree Strongly 


Ke 


Agree Somewhat 


Nh 


Agree Slightly 


Wo 


Disagree Slightly 


> 


Disagree Somewhat 


1S) 


Disagree Strongly 


(o>) 


PART ITI 


The purpose of this questionnaire is to discove 
r what you think t 
HIGH SCHOOL STUDENT ought to be. you think the role of the 


For each of the statements in the followin indi 
g three pages indicate how y == 
that is, what you think ought to be. ar ae 


Respond by choosing the best answer and marking it on the answer sheet. 


You think or feel that the HIGH SCHOOL STUDENT ought: 


to attend all classes regularly 


to spend substantial time studying course 
materials 


to conform to rules and regulations 
governing dress 


to try to get good marks 


to feel free to challenge an instructor's 
statements 


to expect to be disciplined by his peer 
group 


to have freedom to experiment with LSD or 
other drugs 


to participate in the evaluation of the 
effectiveness of staff 


to be inquisitive 


to feel free to criticize a specific 
institutional policy at home with his family 


to feel free to criticize a specific 
institutional policy when with his student 


group 
to have representation at board meetings 


to have freedom of choice of courses he 
wishes to study 


to have freedom of expression in the student 
paper 
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You think or feel that the HIGH SCHOOL STUDENT ought: 
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42. 
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45. 
46. 
47. 
48. 
49, 
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Ss 
53. 
54. 


Das 
36. 


Sie 
58. 


She ip 
60. 
61. 
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to try to be accepted by the staff 


to be represented in setting up rules and 
regulations 


to take detailed notes in class 
to feel free to boycott classes 
to feel free to challenge existing values 


to participate in planning the content of a 
course 


to be represented in the selection of staff 
to try to be accepted by his peer group 

to take an active part in student activities 
to evade institutional rules and regulations 
to be open-minded 

to conform to rules and regulations 

to memorize facts 

to be an example to other students 

to be hard-working 


to feel free to challenge a staff member's 
interpretation of a rule 


to be well-mannered 


to feel free to question an instructor's 
evaluation of his performance 


to have freedom to move in buildings 


to have a voice in determining the methods 
used in assessing his performance 


to be politically involved 
to be well-groomed 
to have representation at staff meetings 


to demonstrate on issues 
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You think or feel that the HIGH SCHOOL STUDENT ought: 


63. 


64. 


65. 
66. 
67. 
68. 


69. 


705 


71. 


72. 


73. 


74. 


75. 


76. 


to observe only minimal compliance with 
rules and regulations 


to feel free to call staff members by their 
first names 


to try to get along with his instructors 
to cooperate with the administration 
to address his instructors with respect 


to feel free to criticize a specific 
institutional policy openly 


to be represented in planning the calendar 
of activities 


to be allowed to make use of the laboratory 
for individual science projects 


to be allowed to make use of the school 
library for study after hours 


to be allowed to hold informal seminars on 
critical issues 


to participate in extra-curricular 
activities with staff members 


to be represented in decisions regarding 
the expulsion of students 


to be allowed to complete his courses in 
less than the allotted time 


to be prepared to suffer disciplinary 
consequences resulting from his actions 
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(OVER) 


PART 1V 


Choose the answer that best describes your degree of satisfaction with each of 
the following and mark the correct response on the answer sheet: 
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Relationships with the teachers you see 
most often Lobe Zaks date e428 6 
Relationships with the principal and other 
administrators 1 2.) 6 
Relationships with other students in this 
school 1 2 eed 6 
Relationships with counsellor(s) 1 2 3 Aeeio 
Relationships with other teachers in 
this school 1 2.8308 Seubs 6 
The marks you have achieved lody2oced 694 Hewat iso 
1 Y dae nigh Boe ek Sal Node 6 


The quality of your school work this year 


This concludes Set II. Thank you for your cooperation. Please return 
the questionnaire and the answer sheet to the teacher in charge. 
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